
Ins t i tu te  for  Chr is t ian  Studies 
Ins t i tu t ion a l  Repos i to ryCs

Blomberg, D.G. “The Development of Curriculum With Relation to the 
Philosophy of the Cosmonomic Idea." PhD diss., University of Sydney, 1978.

Chapter 4 (pp. 231-346)

Note: This Work has been made available by the authority of the copyright owner solely 
for the purpose of private study and research and may not be copied or reproduced 
except as permitted by the copyright laws of Canada without the written authority from 
the copyright owner.



THE DEVELOPMENT OF CURRICULUM 

WITH RELATION TO 

THE PHILOSOPHY OF THE COSMONOMIC IDEA

D.G. Blomberg

An abstract o f 
a thesis submitted to 

The U n ive rs ity  o f Sydney 
in  fu lf i lm e n t o f the requirements 

fo r  the degree o f 
Doctor o f Philosophy

1978



CHAPTER IV 
THE WAYS OF KNOWING

We now face the task of constructing a systematic framework tha 
will display the various types of modally-qualified knowing that ar 
open to man. This framework will be necessarily programmatic in 
character. The.philosophical articulation of each of these ways of 
knowing can only be accomplished communally, drawing on the insight 
of those who are particularly gifted in each of the ways of knowing 
that.are under consideration. The complexity of the contemporary 
differentiated structure of knowledge ensures that no one philoso
pher can aspire to that universal capability that was the ideal of 
earlier ages. In attempting to bring all the ways of knowing withi 
our ambit, we will have to be satisfied with an overview which will 
establish the guidelines for future research, and which will also 
set the necessary parameters for our educational theory.

Undergirding all of man's ways of knowing is that integral reli 
gious insight into the Origin and the coherent diversity of the e re 
ation, which alone may be called knowledge because of its extensive 
ness, its concreteness, and its relation to the true or the preten
ded source of all meaning. The ways of knowing which we are to con. 
sider in this chapter, are each only capable of giving partial in-
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sight into creation, from a limited perspective on creation, in a 
manner analogous to theoretical knowing which we have investigated 
previously; hence, they ought to be conceived as modes or aspects 
of knowledge.

Knowing is a normative human activity; it involves a discrimina 
ting response to norms, and is thus a responsible activity, which 
may be more or less faithfully executed. To know in a given situa
tion implies the possession of insight into the Word of God as it 
structures creation in this particular facet of its functioning. Il 
the case of non-theoretical knowing, this is an •¿m-plicit rather 
than an ex-plicit insight: it is a real awareness of the norms that 
govern particular ways of acting.

In everyday experience, knowledge is multi-aspectual, in the 
sense that no one aspect takes the lead in interaction with the 
world, but all aspects are intermeshed as man goes about his con
crete activity. Distinguishing, forming, valuing, signifying, and 
so on, are each involved more or less equally in every concrete act 
No one aspect assumes a position of dominance in man's relation to 
the world.

When we refer to ways of knowing, however, we intend those con
texts in which man assumes a specific attitude towards creation, an 
attitude which may be recognised as being qualified by a particular 
modal function; that is, we are speaking of an attitude in which o m  
particular modality of meaning takes the lead. Theoretical thought
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is an example of this state of affairs, being that way of knowing i 
which the analytical aspect takes the lead, and having the definite 
purpose of explicating the modal and typical laws which order crea
ti o n .

Ways of knowing are thus generally to be distinguished from the 
integral functioning in human knowledge of the modal aspects seve
rally; for instance, the theoretical manner of concept-formation is 
to be distinguished from the analytical distinction that occurs in 
the logical subject-object-relation. The quality of this differenc 
is determined by the structural dissimilarity of aspects functionin 
in a closed, retrocipatory or restrictive manner, and aspects func
tioning in an opened, anticipatory or disclosed manner. Although i 
will be convenient to consider both these directions within know
ledge, it is only the knowing-act under the lead of an aspect in it 
anticipatory functioning that constitutes a distinct way of knowing 
an aspect in its retrocipatory functioning remains closed within th 
boundaries of naive experience.

The systematic examination of the modal aspects of creation in 
the Philosophy of the Cosmonomic Idea, indicates that there are nin 
distinct modes of normative response. Given that knowing is always 
a response to norms, there are thus no more than nine distinct ways 
of knowing; this is of course a tentative conclusion, consciously 
grounded in a Christian cosmological conception, which, like all 
scientific activity, is open to correction. Nonetheless, it is im-
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portant to be critically aware of the cosmological assumptions u n 
derlying one's epistemology, if one is to be truly amenable to r e 
vision.

As we have already discussed theoretical knowing at length, w e  
may turn to an examination of the non-theoretical ways of knowing, 
beginning with that which is next in modal order.

1. Techno-Cultural Knowing

The central meaning of the techno-cultural modality may be d e s 
cribed variously as "formative power", "control", "command" or "mas 
tery".

Mastery or control, in its original modal sense, elevates itsel 
above what is given and actualized after a fixed pattern apart 
from human planning. It presupposes a given material whose pos 
sibilities are disclosed in a way exceeding the patterns given 
and realized by nature, and actualized after a free project of 
form-giving with endless possibilities of variation. (1)
Within concrete experience, the techno-cultural aspect of human;

knowledge remains immersed in the coherence with the other aspects
of consciousness, functioning in its primary or closed structure
alone. It is the aspect of technique or skill in all human knowing
by which that which is given is shaped to serve developed human
ends.

We may refer, for example, to the manipulatory and movement 
skills that man develops, not as a determined outworking of physica 
or biotic laws, as the cases of "wolf-children" indicate, but in so

1 Dooyeweerd, New Cv-itique, II, pp. 197-198.
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cial praxis. These are skills of self-formation, developed in res
ponse to socially positivised norms. The acquisition of such tech
niques is an expression of individual and communal responsibility, 
the shaping of actions in an often difficult confrontation with the 
world; the very dependence of human life on a multiplicity of tech
niques nurtured in infancy and early childhood, often means that the 
intentionality with which these skills were originally sought is 
lost from sight.

Human knowledge grows in the search for normative responses to 
new situations. Ski 11-knowledge is developed not in and for itself* 
but as the road to the attainment of other objectives. A child 
strives for more efficient ways of moving from place to place, and 
thus begins to crawl; crawling gives way to walking, not as a cons
cious intention on the part of the child, but as an aspect of his 
concrete life in the world, and under the guidance of adults and 
siblings. Crawling and walking are not ends in themselves, but 
skills developed within the coherence of ends that the child has in 
view. The mechanics of walking are rarely the focus of the child's 
attention; with increasing competence, the skill can be executed in 
normal circumstances without a second thought.

In the life of the individual, ways of acting that are acquired 
only by way of a tentative response to the norms, with many mis
takes and much expended energy, become incorporated into the sub
structure of human acting, as skills forming part of the fabric of
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human life, but never assuming the role of ends in themselves. 
Walking, eating, dressing, even counting, talking, reading and w r i 
ting, are skills which are valued because of their capacity to faci
litate the achievement of other ends.

As a second example, we may notice the technical aspect of know
ledge that provides a foundation for the theoretical knowing of the 
scientist, the aesthetic knowing of the artist, or the economic 
knowing of the entrepreneur. In the case of the natural scientist, 
for instance, "a measurement of the velocity of light or of some d e 
tail of the structure of D.N.A., or the calculation of the orbit of 
a moon rocket all require the application of experimental and theo
retical techniques ... involving a certain ar.iount of craft skill."*

A scientist learns these skills from other, already qualified, 
scientists during his training. An experimental phys/icist, for 
example, will learn a variety of experimental techniques, the 
use of a variety of instruments, the kinds of precautions to 
take under various circumstances, how to estimate the reliability of his findings and so on. Not all of this expertise will 
be of the kind that can be explicitly formulated as rules of 
procedure, certainly not in practice. (2)
The aspect of technique in human knowledge is "knowing-how", a 

dimension of knowledge embedded within the boundaries of naive ex
perience and the systatic coherence of the modal aspects, as these 
are individualised in the structures of concrete things. It is ob-

1 Alan Chalmers, "The Historical Dimension of Science," Arnas 
No. 20, 1974, 19.
. 2 Ibid., 20.
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viously a normative aspect, because a man ought to be held respon
sible for how poorly or how well he learns and uses a technique.

If we turn now to techno-cultural knowing, a way of knowing in 
which the techno-cultural aspect takes the lead, we recognise that 
it is characterised by the assumption of distance between what is 
given and what is planned to be; there is what presently exists, and 
there is what ought to be, according to the insight of the cultural 
former, and the problem is to bridge the gulf between the present 
existent and the future possibility.

Within this way of knowing, we may distinguish technical know
ing, being the exercise of control over non-human realms of the 
creation, and cultural knowing, being the exercise of power over 
fellow men.

Each way of knowing, as a mode of distantiation, requires the 
objectification of reality after the manner of the particular modal 
aspect that qualifies it. Technical knowing, whether it be that of 
the farmer, the craftsman, the tradesman or the technician, assumes 
the viewing of reality in its technical object-function, that is, in 
its capacity to be formed and shaped by the hand of man. Unlike the 
technical dimension of concrete knowledge, the techno-cultural as
pect comes to the fore in technical knowing, and gives to reality a 
particular techno-cultural "twist".

A first example of technical knowing is that of the men who are 
occupied in the turning of champagne bottles to assist the processes
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of fermentation and sedimentation. The quality of the champagne d e 
pends to a large extent on the skill with which these bottle turner: 
judge the angle through which the bottles ought to be turned at a 
particular time, an angle which may in fact vary from bottle to b ot
tle and from one occasion to the next.

These bottle turners will be unable to provide an explication o - 
the principles which implicitly underlie their daily routine. T h e r  
skill is handed en to their apprentices by example, rather than by 
discourse. Yet there will be a great difference between the wines 
that have been produced by an expert bottle turner, and those that 
have been entrusted to the care of an unskilled turner.*

A second example is that of the farmer, who depends not on arti 
culated theoretical principles of botany or husbandry, but on an im 
plicit insight into the condition of the soil, the growth of the 
crop, or the health of the flock. This technical insight may be 
deepened by knowledge of theoretical principles, but cannot be r e 
placed by such scientific knowledge.

A third example is the technical know-how of the car mechanic o- 
television repairman. The repairing of a car or of a television is 
an often complex procedure that depends upon an intimate working 
knowledge of the internal combustion engine or of electronic cir
cuitry. The mechanic or television repairman is unlikely to be abl

1 Cf. ibid., p. 21, where a similar example is used to illus
trate Michael Polanyi's notion of "tacit knowledge".
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to give a theoretical explanation of the physical-chemical princi
ples that underlie the design and construction of the objects they 
are repairing, but they will be able to repair them all the same, 
often with an insight into the foibles and "temperamentalities" of 
a certain motor or set, and into the way to rectify them, that will 
put the theoretical physicist, or even the engineer, to shame.

A final example is that of the engineer, who proceeds in his 
work mainly by way of technical knowing, but whose insight is deep
ened by an understanding of theoretical principles; these theoreti
cal principles are of interest, however, only as they relate to the 
design of concrete things: the engineer is not interested in the un
covering of nomic order for its own sake, in abstraction from the 
concrete functioning of individual things. A similar technical in
sight deepened by theoretical understanding typifies the medical 
practitioner.

The distinction that we have wished to highlight thus far is 
that between the manipulation of objects (that may indeed be techni
cally qualified, as is a gas stove, for example), which remains 
within the boundaries of concrete experience, and the design, plan
ning, maintenance and construction of objects, which depends upon a 
particular technical objectification of reality, founded on an in
sight into the potential "form-ability" (technical object-function) 
of the actual concrete structure in question.

Such technical knowing is a way of deepening the meaning of con
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crete experience, of opening the horizon of the student, for exam
ple, and leading him into fuller understanding of the creation. All 
students should have the opportunity of coming to know the creation 
in this technical manner; it is in keeping with the aim of a general 
education, that this way of knowing not be reserved for the non- 
theoretically gifted, but should be part of the school experience of 
every child.

It needs to be remembered, however, that technical knowing is 
but one way of knowing. It is a partial perspective on the one c re
ation, giving one sort of insight into that creation, needing to be 
complemented by other types of insight. If the aim of the school is 
to be to provide a general education, there must firstly be safe
guards to ensure that technical knowing activities, such as craft 
and trade skills, do not become rigidly separated from the other 
sorts of insight that students are seeking to develop, but are in
deed experienced as complementary ways of knowing an integral crea
tion, and secondly, that children do not too early sacrifice breadth1 
of insight to specialisation of understanding.

The exercising of formative power over people depends on cultu
ral insight. .It is this kind of insight that we refer to when we 
describe someone as a "politician", when that person is not someone 
seeking public office, but has a particular facility for encouraging 
and persuading people to adopt a course of action which he is espou
sing. In this sense, it is a capacity for leadership. It is this
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power-seeking intention that we have in mind when we describe publi« 
office-holders as politicians; but this description, if it is taken 
as encompassing the roles of governmental office-bearers, represent: 
a denaturing of the idea of the state, a focussing on its foundatio 
nal function to the exclusion of its destination function, which is 
the calling to implement public justice; political power is certain
ly important in the life of the state, but it ought always to be in 
the service of the struggle for justice.

Education, as a culturally qualified activity, involves an in
stitutional individualisation of the aspect of power, and hence of 
cultural insight. The teacher, as he guides the opening of the 
knowledge of children, is himself guided by pedagogical insight intc 
the learning-office of children. The manner in which he exerts his 
pedagogical power will implicitly affect the opening of the stu
dents' insight into their task as cultural formers, whether they 
come to see themselves as powerful or powerless.

It is this insight into the implications of pedagogical power 
that directs Freire's espousal of "problem-posing" education, in 
which student/teacher and teacher/student together face the world as 
object, as 1imit-situation to be transformed, by a communal acting 
in dialogue. The quality of student insight into their cultural 
task which is developed in such a style of education, will far sur
pass that which is developed in "banking education", where the tea
cher stands between the student and the world as mediator, or in
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"spontaneistic education", where in effect the student mediates the 
world to the teacher, who is limited to responding to the student's 
responses.*

One of the important ways in which the teacher may nurture the 
growth of cultural insight in his students, therefore, is the very 
teaching/learning methodology he employs. If he encourages his stu
dents to be passive in the pedagogical context, taking little res
ponsibility for their own learning, they are unlikely to learn to 
be reformative agents in non-school contexts; any cultural action 
they do undertake is most likely to be revolutionary in character, 
as exemplified by the vandalistic reaction of some students to an 
oppressive school situation.

It is evident that much of this impact is implicit in school 
procedures; it functions as part of the "hidden curriculum", mani
festing in subtle ways the underlying attitudes of teachers and the 
community towards children. The responsibility of the teacher, as 
cultural former, is to bring to consciousness these unspoken themes, 
to reflect on his action in the struggle to make it conform more to 
the norms for interpersonal relations, and specifically for pedago
gical relations.

Teachers ought to take explicit steps towards nurturing cultural 
insight in their students. Cultural knowing - insight into the

1 Cf. Freire, "Pedagogy of the Oppressed, pp. 45-59.
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norms for power formation in a given context - is the foundation 
for the differentiation of post-techno-cultural modes of meaning, 
and in a modern differentiated society, occurs always within the 
framework of the present level of differentiation; there are speci
fically cultural insights, into group and individual motivation, 
communal perspectives and the well-springs of action, for example, 
but these are often individualised under the leading of a later m o 
dal aspect.

The power of the politician, for example, is individualised in 
the structure of the modern law-state. Power in this context ought 
to be used for the establishment of public justice. The executive 
function of the state demands in office-bearers the ability to e x e 
cute and administer the codified intentions of the legislators. Th- 
politician as executor is given the task of leading the state in th* 
direction determined by the legislators.

When we focus on the insight into cultural norms, the question 
of the rightness or wrongness of the ends to which power is used 
does not immediately intrude. We are concerned only with the norma 
tivity of the insight into cultural norms. In this respect, the 
cultural power of men such as Caesar, Hitler, Picasso, Bach, Luther 
and Rockefeller, can be examined in distinction from the ends to
wards which their insight into power was directed. Power in itself 
is a human responsibility that ought to be exercised.

The question at issue is the normative or anti-normative res
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ponse to the norms for cultural formation. In this respect, it is 
obedience to the norms of conservation and progress, of differen
tiation, individualisation and integration, that is paramount. Is 
power used for the gradual unfolding of meaning, or is it used in a 
revolutionary or a reactionary manner? These norms apply not merely 
to the realm of the state, but to all the offices in which men have 
been given power for their execution. All men, in their various o f 
fices, are called to use their power normatively, whether as husbanc 
and as father, citizen, consumer, worker and church member. Each 
office accords the office-bearer a certain quality of power, but thi 
task in each instance is to unfold in obedience to God the rich m e a 
ning of the creation. Parents are called to nurture their children 
citizens are called to actively struggle that justice might be done 
workers are called to shape natural potential into cultural goods, 
consumers are called to be stewardous in their use of the earth's 
resources. Each man and each woman is given power by God in many 
areas of responsibility under the Cultural Mandate, and although th< 
area of influence may be small when compared to the power of a few, 
it is power which must be used responsibly nonetheless, in the over 
all economy of the creation.

We will gain greater clarity in our notion of techno-cultural 
knowing by an analysis of the structural meaning-moments of the 
techno-cultural aspect, as this is individualised in human know
ledge. (It should be evident that theoretical insight as such is
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not constitutive of techno-cultural knowing; it is only an explica
tion of the moments of meaning which are so constitutive. Techno- 
cultural knowing presupposes an implicit awareness of the norms for 
techno-cultural action; these norms are only made explicit in theo
retical investigation.)

The retrocipatory moments of the techno-cultural aspect, with 
which the central meaning-moment is indissolubly linked in the pri
mary structure of the aspect, express the actual coherence of this 
aspect with all aspects which precede it in modal order.

The first retrocipations are those to the logical aspect; this 
is a function of the state of affairs that only those creatures with 
the capacity for analytical distinction can be subjectively active 
in cultural transformation. An event or a thing must have a techno- 
cultural meaning imputed to it, as an identical techno-cultural ob
ject in the diversity of its moments. Closely connected with this 
analogy is that of techno-cultural contradiction, the insight into 
the continuity or discontinuity of an act with techno-cultural de
velopment; the judgment of reaction and progress in cultural unfold
ing depends on this moment of contradiction.*

A technological artefact cannot be recognised as such by an a ni
mal, a primitive, or a young child, because technical insight has 
not been developed. A bird and an aeroplane will both be collapsed

1 Dooyeweerd, New Critique3 II, pp. 230-232, 236-237.
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into the sensory substratum of experience. The technical meaning 01 

a thing must be uncovered before the attempt will be made to deal 
with it in a technical way.

The modern man, confronted in his everyday experience with ra
dio, television, telephone, automobiles, and so on, though recogni
sing their technical function, and utilising them effectively for 
his practical purposes, will probably have little understanding of 
their manner of operation. He will be concerned only with their ex
ternal workings; in the event of a fault occurring, he may turn his 
attention to the complicated internal structure of the machines he 
takes for granted. In most instances, however, this will be the 
signal to call in the technician, who possesses particular technical 
insight and competence.

If he is to repair the machine, the technician also must impute 
a technical meaning to the fault before him, rather than an aesthe
tic, theoretical or occult meaning, say. He must also treat the 
fault in terms of the design structure of the machine. His restora
tion of it will be guided by an understanding of how the machine 
should be when it is functioning properly, and his activity, though 
it may indeed .sometimes have the quality of trial and error explora
tion, will be directed by an insight into which part should be con
nected where, and how this part ought to function if it is to fulfil 
its role in the overall structure of the machine.

Cultural insight necessitates the imputation of cultural power



- 247 -

to oneself as subject, and also to others. If one is to shape
events, one must be aware that objective cultural events stand
above the rigid chain of cause and effect; without this imputation
of cultural power, one would make no attempt to take control of a
situation.* This ability to impute cultural power to oneself and
cultural meaning to reality, is for Freire the distinctive mark of

2humanness, man's historical vocation.
The cultural former must also be aware of what is in continuity 

with cultural development, and what is not. Otherwise, the attempt 
to lead that development is doomed from the outset. This techno- 
cultural distinguishing points us implicitly to the norm of conti
nuity, a biotic analogy in which it is founded.

These norms cannot be grasped ideally, but only in the concrete 
activity of cultural shaping. They require "a variable formation, 
even in an as yet closed structure of their modal meaning. By means 
of this variable formation they become positive norms accommodated 
in a more or less positive way to the course of cultural develop
ment.

This formation can only occur if there is a will to form, which 
points us to the psychical analogy in the techno-cultural aspect.

1 Ibid., pp. 230-231.
2 Cf. Freire, Pedagogy of the Oppressed, pp. 20, 96ff.
3 Dooyeweerd, New Critique, II, p. 237.
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There must be an intention to form the object at hand, an intention 
which is not merely an emotional craving, although it cannot exist 
without its foundation in the psychical aspect. Emotional desire in 
itself is never sufficient to accomplish any purpose; psychical 
energy must be subjected to normative human actions, which channel 
emotion in productive directions, rather than allowing it to be d i s 
sipated or sublimated. The will to form is not however the accomp
lishment of the deed, and the normative volition will neither be 
able to guarantee its results, nor avoid unexpected, and perhaps un
welcome, effects.*

The presence of formative will as a constitutive element of 
techno-cultural knowing should awaken us to the inadequacy of those 
theories that would separate cognition and affect, the knowledge 
that something ought to be and the desire to act in accord with that 
knowledge. Such theories spring from an absolutisation of analyti
cal knowing, and the consequent devaluing of other ways of knowing. 
Techno-cultural knowing is not propositional knowing plus disposi
tion; it is an integral way of knowing which has both analytical and 
volitional retrocipatory moments. If one knows, in a non-theoreti- 
cal way, what one ought to do, and does not will to do it, one's in
sight is deficient and one's knowledge is anti-normative, at least 
in this respect; the possibility of this distortion in knowing re

1 Ibid., pp. 243-244.
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fers us ultimately to man's rebellion against God.
If the technician is to construct or to repair, he must intend 

to do so, for no merely haphazard activity will achieve this end.
If a man is to form a committee to accomplish a goal, he must will 
to do so; if a man is to invent a solar heater or resolve a con
flict between his children, he must consciously set out to attain 
his purpose.

Techno-aultui'al development is an evident biotic analogy; it is 
here that we ought to conceptualise the force of tradition, which 
guards the continuity of techno-cultural development in its preser
vation of living positive norms. The failure to see the necessity 
of tradition as a foundation for actual cultural growth encourages c 
revolutionary overturning of norms previously positivised; it cer
tainly would make the task of the technician impossible. He who 
would help to shape a situation must reckon with the existing power
formati ons, and must start with what is given, and where people are, 
if he is to lead the unfolding of meaning.

The reactionary attempt to return to a dead past is as anti
normative as revolution; the life of a culture cannot be elevated tc 
an absolute norm, after the manner of the Nazi reactionary myth of 
"Blood and Soil". The proper function of tradition is to ensure 
that genuinely progressive cultural principles fighting for recog
nition are purged of their revolutionary subjectivity; if real revo
lution were to occur, this would mean not the development of a cui-
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ture by building on its worthwhile elements, but the veritable deat 
of that culture.*

Techno-cultural causality is not to be confused with the inter
modal causal relation between actual events, nor with the physical 
or psychical aspects of such causation; techno-cultural causality i 
qualified by the moment of formative control. Deterministic distor 
tions can only be avoided if the analogical character of techno- 
cultural causality is kept in view. There are real techno-cultural 
causes and effects in the relation between the free formative plan 
and the product of such shaping activity. Although the cultural 
former is not able to completely determine the final form of the ma 
terial, neither is the material objectively shaped in a techno- 
cultural manner without a formative intention on the part of the
agant, which intention may legitimately be described as the cause c

2the final product. The technician must be as extensively as pos
sible aware of the effects of his actions, as much as must the poll 
tician, the businessman or the teacher. Without awareness of such 
effects, cultural insight may degenerate into fantasy.

Techno-cultural dev>elopment can only be recognised on the foun
dation of the dynamic, motive aspect of creation. There must be ar 
insight into the nature of creation as not being static and fixed,

1 Ibid., pp. 250-251, 242-243.
2 Ibid.j pp. 251-255.
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but as dynamic and unfolding, always calling man to new and obedient 
responses. It is in this sense that culture cannot stand still, v e 
getate on the present quickly becoming past, without stagnation and 
decay.

Techno-cultural power demands an insight into the specific area 
of its efficacy, in terms of the extensiveness of objects or persons 
over whom control is exercised. In the broadest sense, "wherever 
tools are found to control nature, be it in ever so primitive a 
form, we are on historical ground, in a cultural area

Technical knowing is not a mere faculty which is undetermined as 
to its objects; it is always an insight that relates to specific 
things or types of things. The area of technical competence will 
depend upon the structure of individuality with which technical 
knowing is intertwined. The technical insight of the telephone 
technician, the artist and the accountant will have a specificity 
which ensures that they cannot just change roles at will.

Similarly, cultural knowing is always directed towards a parti
cular range of human activity; although the foundational and antici
patory character of cultural knowing will allow a certain transfer

2 . . .of mastery from on= sphere to another, cultural leadership in busi
ness does not guarantee leadership in the state, nor should it.

1 Ibid., p. 258.
2 Cf. Macmurray. op. cit., pp. 181-182.
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Technical and cultural advance is dependent upon new ideas f in
ding sufficient support in a cultural area for them to be adopted or 
a large scale; only in this way can a discovery or an invention, fot 
example, be taken up into the stream of history, and thereby exer
cise significant formative influence.*

Cultural insight involves an awareness of the degree of forma
tive control that needs to be exercised to bring about an intended 
result, correlative with an awareness of the degree of power pos
sessed by the cultural subject. This is truly a techno-cultural in
sight, however, and is not arithmetical in character; power cannot 
be quantified in a purely statistical fashion. "Political power, 
for instance, cannot be measured by the number of men over which it 
extends, but only yj the liuyrs“ to which this multitude is formed tc
a political-historical unity. A numerically great people may be

. ,.2weak as a political power-formation.
An investigation of the retrocipatory meaning-moments alone can

not disclose the structural norms for techno-cultural knowing; we 
must necessarily turn our theoretical view to the anticipatory 
structure of the techno-cultural aspect, if we are to arrive at an 
Idea of these norms.

If we digress momentarily to the structure of education as such.

1 Dooyeweerd, New Critique, II, pp. 258-259.
2 Ibid., p. 256.
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we may see how important this distinction is. If our practice is 
guided by a rigid concept of education, as a formatively-qualified 
activity, no real pedagogical leading is possible. Such a concept, 
necessarily restricted to the retrocipatory moments of meaning, will 
yield only a mechanistic, bioticistic or psychologistic view of edu
cation; education will be conceived as an objective manipulation, 
stimulation or conditioning of the educand. Thus, organic growth ofc 
psychical stimulus and response will function as normative Idea to 
guide the educational process, whilst all the time masquerading as c 
pure scientific concept. Piagetian and Skinnerian Ideas of educa
tion are examples of this misuse of educational concepts. Clarity 
concerning »\l,e nature of =ultur =>.1 knowing is thus doubly important 
for Christian oduo.ational theory

Cultural insight demands a recognition of the significance of ai 
act or an event, in its techno-cultural meaning. This is more than 
the mere distinguishing of techno-cultural meaning, for in techno- 
cultural signification and symbolisation, the cultural consciousnes; 
rises above the uniform continuity of cultural development, and no
tices particular events and power-formations as being of greater im
portance than others.*

Only when a man begins to signify to himself the culturally sig
nificant, is a real shaping of cultural development possible.

1 Cf. ibid., pp. 284-285.
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Otherwise, no real Idea of development is possible at all, for there 
is nothing to mark where the culture has been, or how it is at p r e 
sent, or how it will be different as a result of conscious actions 
to form it. The opening of the meaning of cultural insight, the be
ginnings of its detachment from the boundaries of naive experience, 
rests in the first instance in this moment of techno-cultural signi
fication. This is not a theoretical insight, though its meaning ma* 
be deepened by theory: it is of a modally techno-cultural character 
being the recognition that this is the point at which one should in
tervene in a certain fashion, that this is the historically approp
riate time, that this limit-situation demands to be shaped and can 
be shaped by the hand of man.

Cultural insight also anticipates the social aspect in the m o 
ment of cultural intercoursej there must needs be exchange of ideas 
and experiences between individuals and between communities if the 
opening of techno-cultural meaning is to occur. The isolation of a 
community or of an individual can result only in stagnation.* This 
social anticipation reveals the futility of any radically individua
listic notion of cultural knowing, which would shut the cultural 
former up within his own genius, and would also exclude the nation 
following an anti-normative course from international interchange, 
thus condemning it to the rigidification of its already aberrant

1 Cf. ibid., p. 285.



condition.* It points us also to the pedagogical norm of inter
course between persons, if the nurturant disclosure of meaning is 
to occur; it is this to which Martin Buber refers when he speaks of
the importance of "communion" in education, which means "being

2opened up and drawn in.
He who possesses cultural insight will not only have an under

standing of the necessity of cultural intercourse, but also of the 
need to maintain the individuality of the partners involved in the 
exchange; without this individuality, real interchange is impos
sible, for a levelling of individuality forces a group to feed only 
on its common tradition, secure in what it knows, and unable to be 
challenged by the diversity of opinion. We are thus pointed to the 
norm of cultural economy, whereby a man knows that he must resist
the tendency to dominate his partner by an excessive expansion of
i • 3his own power.

Only by this conscious self-limitation on the part of a man, a 
societal sphere or a nation, can the rich variety of meaning in

- 255 -

1 This is not to suggest that certain sanctions or limitations on intercourse may not appropriately be applied, in order to encou
rage the other party to fulfil their obligations, but a complete 
closure of interaction will only drive the person or the nation inti 
a neurotic introspection and defensive reactionism.

2 Martin Buber, Between Man and Man, trans, and intro., Ronald 
Gregor Smith, Fontana Library, London: Collins, 1961, p. 118.

3 Dooyeweerd, New Critique, II, p. 286; cf. Buber, op. cit., 
pp. 117-118ff,
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creation come to fruitful actualisation. Violation of this norm 
leads to the colourless uniformity of all totalitarian systems, 
whether in national, family or pedagogical life, thus contravening 
the cultural imperative of differentiation and individualisation.

Economic cultural development, as it guides the differentiation 
of individual cultural spheres, will promote a harmony between thes« 
spheres insofar as it remains within the limits set by the internal 
principles of these spheres.* Cultural knowing thus depends on an 
insight into the typical structural principles of the guiding (post
techno-cultural) modalities, and into their integral inter-modal co 
herence in the Origin of the cosmos, thereby disclosing a confessio 
nal anticipatory direction to the religious root of all things.

These norms indicate their coherence with the jural anticipatio
in the techno-cultural aspect: for an excessive and unharinonious
grasping for power will evoke the resistance and reaction of other
cultural powers, or else, in the event that these have lost the pow
er to resist, the co1lapse of the entire culture is imminent. The

2 . .meaning of techno-cultural retribution is revealed. Nor is this t 
be understood in a purely negative sense, for obedience to the norm 
for cultural development will obviously bring their reward in the 
total welfare of the culture. Correlative to the obligation to giv

1 Dooyeweerd, New Critique, II, pp. 286-289.
2 Ibid., pp. 289-290.
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expression to the diversity of meaning, is the techno-cultural right 
of the various modes of meaning to positive expression.

The techno-cultural anticipations of the ethical aspect include 
those of cultural love and cultural responsibilityj cultural forma
tion can only proceed in a normative manner as a person gives him
self in a committed and faithful way to the task. This anticipation, 
also implies the cultural guilt of a man or a people who leads the 
unfolding of meaning in an anti-normative manner.* Cultural forma
tion is not a task to be taken in hand lightly, without due consi

?deration of the responsibility, cost and effects of such action.
The meaning of cultural will is evidently deepened by its coherence
with this anticipatory moment.

The fundamental dynamic for the cultural disclosure of meaning
is provided by the coherence of the formative aspect of creation
with the aspect of faith-certitude:

In the process of the disclosed cultural development the shapers 
of history in the various specific cultural spheres may be gui
ded by an Idea of science, an Idea of technical mastery of nature, economic welfare, beauty, justice, or the love of one's 
neighbour. But in the final analysis the entire opening-process 
makes an appeal to faith in its modal functional structure--
The rise of modern natural science in the XVIth and XVIIth cen
turies was, historically considered, primarily conditioned by 
the growing power of the new functionalistic-mathematical ideal 
of science in cultural development. Owing to this power
formation of the new science-ideal, the scholastic-Aristotelian

1 Ibid., pp. 290-291.
2 Cf. Luke 14:28-32.
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conception of nature that had prevailed before the Renaissance, 
was driven from its leading historical position. But the new 
Humanistic Idea of science itself can never be understood apart 
from its background in the Humanistic belief in the sovereignty of mathematical thought....
In the next period of the development of western civilization 
the natural-scientific way of thought gained the upper hand als- 
outside the typical cultural sphere of science. This was due t* 
the powerful influence of the Humanistic life- and world-view, 
in which primacy was ascribed to the classical science-ideal in 
its deterministic form. (1)
The cultural certitude that leads and motivates the positivisa- 

tion of earlier moments of meaning need not be explicitly f o r mul ate 
as a confession of cultural faith; as a vision and an Idea, it lead: 
the process of disclosure all the same. Without such certitude, thi 
former of history would never have the courage to step out from p re
sent reality in the struggle to change it. There must be a vision 
of a reality that lies beyond that which is already present, if a 
man is to risk the certainty, however tenuous, that already resides 
in things as they are.

In thus explicating the norms for techno-cultural functioning, 
we have displayed the essential features of techno-cultural knowing 
or insight, for it is insight into the normative structure of human 
experience that constitutes knowledge. This insight is not a con
templation of subsistent laws that exist apart from their subjects, 
but is an insight into these laws as they structure subjective real
ity, thus guaranteeing its regularity of functioning ("objectivity"'

1 Dooyeweerd, New Critique, II, pp. 291-292; cf. ibid., 
pp. 293-295.
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This insight is not theoretical in character, taking the techno- 
cultural aspect as its Gegenstand, but of a practical kind, taking 
the stance of the subject who is culturally active.

Techno-cultural knowing, as distinct from the technical dimen
sion of naive experience, depends 011 distantiation from the world as 
it presently is, and objectification of reality in its techno- 
cultural function. It is thus, with theoretical thought, a second 
way of distantial knowing.

Techno-cultural knowing is a form of "knowing-how". Under the 
leading of the Humanistic science-ideal, the important role of 
"know-how" in man's service of God and fellow man in the creation 
has been devalued. Verburg comments that:

The teclviical-opwationa'. faculty of organizing in 'homo faber' 
and the noetic-intellectual faculty of thinking in 'homo sa
p i e n s 1 appear as comparables of a similar authenticity and spe
cificity. In the history of philosophical anthropology the dis
cussion as to which faculty was typically human and might serve 
to characterize human beings as distinct from animals, concen
trated chiefly on the faculties of speaking and thinking. In 
spite of the fact that technical competence and ability, at 
least in respect to physical matter, is typical for Western cul
ture, the technical-operational faculty in its authenticity has 
not received full evaluation in Western thought. Still ... 
every paleontologist argues on the preconception that the technical-operational faculty is specifically human. When du
bious fragments of skeletons are found, the finder becomes con
vinced that they are human from the moment that he discovers ob
jects in the same area which are indisputably tools. In this 
way also the technical faculty has been considered, at least im
plicitly, as specifically human. (1)

1 P.A. Verburg, "Delosis and Clarity," in W. de Gaay Fortman, 
et al. (eds.), Philosophy and Christianity: Philosophical Essays de
dicated to Prof. Dr. Herman Dooyeweerd, Amsterdam: Kok, Kampen en 
North-Holland Publishing Company, ]965, pp. 79-80.
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We are not concerned with the notion of the technical- 
operational faculty as differentia, but with the fact that the Gree 
conception of knowledge through theoretical contemplation has so fa 
gained dominance over the Biblical view of knowledge through inter
action with creation, as to distort both naive and scientific con
ceptions o* the nature of man. This has occurred in correlation 
with the denigration of naive experience generally, as an inferior, 
merely popular mode of belief and opinion.

The adherents of the freedom orientation of the Humanist ideal 
have often acted to reassert the claims of rion-theoretical ways of 
knowing. In the present century, the progressive school movement, 
and the contemporary rc-nciiitio critics of education such as John 
Holt, Paul Goouir.dn and A.S. Neill, have attempted to remind man of 
the other dimensions to his experience of the cosmos.

A Biblical theory of education cannot allow its questions and 
its practice to be framed by the Humanist dilemma, however; the 
radical division between "nature" and "freedom" cannot be accepted 
as the fundamental problematic. Only an analysis that is led by th« 
Christian cosmonomic Idea can provide real insight into the cohe
rence, order and diversity of the aspects of creation, and their 
Origin in the Triune God.

We are searching for a philosophical account that does justice 
to the ways in which men have continued to live, even when their un
derstanding and their practice have been distorted. In attempting
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to articulate the features of techno-cultural knowing, we have been 
working towards a theoretical explication of the principles that im
plicitly underlie the actions of cultural formers, both great and 
small. Although parents will continue to nurture their children, 
and teachers will continue to teach, only because they are upheld bi 
the Word of God as it structures creation, much that they do will be 
distorted and vitiated by a false apprehension of this law-order, 
coloured as this understanding is by personal and communal religious 
commitment. God upholds his world by his Word in the face of human 
arbitrariness, but man is responsible to seek out his will, so that 
he might carry out his life-tasks in greater obedience. If educa
tors and parents can become clearer in their own minds about the 
task that God has given them, they will be better equipped to pro
vide that guidance which their charges both need and deserve.

It is this vision which leads the abstract theoretical enter
prise in which we are presently engaged. We can really hope to do 
no more than establish a foothold in philosophical discussion for 
the conception of the variety of non-theoretical ways of knowing. 
Once we have broken through the science/non-science dichotomy, we 
will be better- able to estimate the worth of the distinctions that 
are being made. Operating within this dichotomy, even by substitu
ting a dichotomy of "knowing-that" and "knowing-how", our theoreti
cal view will necessarily be substantially closed to the actual d i 
versity in human knowing.
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Many of the products of technical insight are incorporated w i t h 
in the horizon of concrete experience, and thus cease to be dealt 
with in a distantial, techno-cultural way. The typewriter I am p r e 
sently using functions only as one more object in my everyday world:
I have developed skills for its use, but I cannot be said to know il 
in a technical fashion. For me, it is an object amongst many 
others, distinguished as the product of man's technical capacity 
from other elements in my experience, but only naively. I cannot bi 
said to possess any insight into its design, construction or repair 
The same is true of the car which I drive to and from work, or the 
lights that I turn on when I enter my room. These technical pro
ducts are all part of my concrete experience, and function in cohe
rence with all other facets of this experience. When I learnt to 
type or to drive, my experience was certainly broadened along the 
technical dimension, my knowledge of creation increased, but my 
knowledge was not deepened, in the sense that I came to develop spe
cial insight into the norms for the technical aspect of creation.
It is only when this technical function of things becomes the foeus- 
of human activity, that this deepening occurs, as the opening of a 
particular gift, on the foundation of that breadth of experience 
that all men have in common, as a structural attitude if not as an 
actual range.

The technical dimension of experience depends on the organisa
tion of meaning that is already present or at hand. When the



- 263 -

techno-cultural aspect comes to lead human knowing activity, new 
meaning is unfolded from the meaning that is potentially available. 
My skilful use of the typewriter is no problem for me; learning to 
type is a matter of re-ordering other manipulative skills previous! 
developed. The design or the maintenance of a typewriter is anothe 
matter, however, for then the technical problems present themselves 
as the focus of my attention.

The development of agriculture is truly a deepening of the mean 
ing of creation; as such, it represents the opening of the meaning 
of culture as well. But patterns of farming become established in 
culture as rules to be followed, and no longer as problems to be 
solved. In a manner analogous to the incorporation of scientific 
concepts in a concrete way in naive experience, patterns of tech
nique also become part of the cultural store of a group of people. 
In this sense, they lose the cultural significance they once had, 
and become but anotner facet of the routine of everyday life.*

There are two sorts of pedagogical decisions that have to be 
made. The first concerns the selection of specific skills to be 
learnt from the range of skills that are operative in concrete ex-

1 In this respect, we are in disagreement with Dooyeweerd's 
identification of tne retrocipatory structure of the techno- 
cultural aspect with "the control over nature in its objective cul
tural potentialities". Agriculture and technical industry depend o 
the deepening of the meaning of this aspect, notwithstanding their 
later coming to function within the boundaries of naive experience. 
Cf. Dooyeweerd, New Critique, II, pp. 257-258.
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perience; should the school teach swimming and typing as well as 
reading and writing, for instance? The second concerns the decisic 
to introduce students specifically to the techno-cultural way of 
knowing, given that this requires an allocation of resources to 
trade and craft skills and leadership skills, for example, in neces 
sary competition with other kinds of insight that may be nurtured. 
These decisions, being determined by a system of priorities devel
oped in response to the pedagogical norms, can only be made in the 
context of the over-arching educational aims of the school in qu e s 
tion, in relation to the individuality of each student.

A child learns (to know) what it is to have control over crea
tion by having control; he knows what forming is by forming. The 
educational experience of the child should be so structured that 
with increasing maturity he is given increasing responsibility and 
power. 'Vdtirity" i<; of :curse not a simple chronological measure. 
In fact, there should De a steady reciprocal relation between the 
responsibility which a child is reaJy to handle and that which he ' 
allowed to exercise. A very important part of the teacher's or the 
parent's duty is to delicately lead the child to assume greater anc 
greater resporjsibility; in this respect, childhood is not a s t atic: 
monochrome period from birth to fifteen years (or thereabouts): it 
is a dynamic development fron complete dependence to complete res
ponsibility (unqualified "independence" being too individualistic c 
goal for Christian education).
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The teacher may use role plays and simulation games to introduc 
students to those areas of cultural activity which they are present 
ly prevented from joining as full adult participants; in this way, 
children can be led into an understanding of the complexities of 
different sorts of relationships, and of the ways in which authorit 
and power are individualised in diverse contexts. With increasing 
maturity, actual economic, political and confessional situations, 
for example, should be investigated in their concrete many-sidednes 
in order that the foundational power relations be revealed; student 
should be led into an awareness of the ways in which they may help 
to shape the culture by their actions as citizens, consumers, churc 
members, workers, friends, and so on.

It is faith that gives direction to the use of power. Whether 
power is understood normatively in its servant role, or as authori
tarian and oppressive, will depend upon the confessional vision tha 
leads a community. Teachers must submit themselves to the Word of 
God in their use of pedagogical formative power, knowing that much 
of a child's capacity for cultural formation will be developed in 
response to the teacher's guidance. The calling of children, as 
image-bearers of God, to exercise dominion over creation, must not 
be usurped by teachers in a rigid determination of the child's ac
tions; children must be encouraged to act powerfully and formativel; 
as an expression of their religious responsibility, to the extent 
commensurate with their insight into the will of the Lord.
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2. Lingual Knowing

Following Verburg, we may regard "clarity" as the central norm
for lingual functioning, and Dooyeweerd's circumscription of the
nuclear meaning of the lingual aspect as "symbolic signification" i:
then an appropriate rendering of the subject-side of lingual modal
meaning.* Both facets of meaning are referred to by Plato in this
characterisation of language in the Kratylos:

Suppose that we had no voice or tongue, and that we, neverthe
less, wanted to clarify (d&loun) things (ta pragmata) to one 
another, should we not, like the deaf and dumb, try to make 
signs (s&mainein) with the hands and head and the rest of the body? (2)
Our purpose in this section is to understand the character of 

lingual insight, as the deepening of the lingual dimension of con
crete experience under the guidance of the anticipated aspects. The 
lingual dimension of concrete experience is bound to the substrate 
of meaning aspects in the retrocipatory structure of the lingual m o 
dality; because of this restrictive quality, it may be termed "sig- 
nificatory", for it allows only the signification of present mean
ing. The opening of lingual meaning in lingual knowing, however, 
frees lingua! functioning to operate in the transcendental direc

1 Verburg, op. cib., p. 78; Dooyeweerd, New Critique, II, p. 222.
2 Kratylos, 422E-423E; cit. Verburg, ibid.
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tion, thereby deepening lingual meaning in what may be termed a 
"symbolic" manner, for it always points beyond the meaning that is 
immediately to hand.

In the retrocipatory direction, lingual knowing reveals first o- 
all a technical retrocipation, for lingual clarity depends on c on
formity to the rules of construction of a language. "If a speech- 
deed is to be optimally performed, one must take into account the 
finite organizatory rules comprised in and represented by the gram
matical patterns."* Such awareness of grammatical structure must bi 
sharply distinguished from the theoretical articulation of such 
structure in the discipline of grammar; the former is an implicit 
understanding attained by all native speakers of a language, though 
as a normative function, this obviously does not exclude them from 
having a better or a worse understanding, or from making mistakes.
A child learns a language, including its grammatical sub-structure, 
in social praxis, and thereby acquires a competence in the language 
which is more or less adequate for his purposes; this naive know
ledge of the language may be deepened and corrected by a theoretica' 
explication of the norms underlying proper practice, but such scien
tific investigation is only a making explicit of the norms which al
ready implicitly govern his speaking and his listening.

Next in order is the analytical retrocipation, which depends on

1 Verburg, op. cit., pp. 85-86.
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its coherence with the actual process of thinking or conceptual dis
tinction. Lingual signs and symbols denote concepts as their mean
ing. Grammatical formation of lingual units builds on lexical units 
which are simpler facets of the process of signification.1 These 
morphemes or semantemes are the field of study of semantics.

Thinking that is bound in speech in turn presupposes sensory ex
perience; but phonemes can only be understood as lingual phenomena: 
their meaning remains closed if they are taken as purely psychical 
phenomena. Though phonemes must function audibly (or visually) if 
they are to be perceived, their meaning is a modal lingual meaning.
As such, their scientific study is not the province of psychology,

2but of phonemics. Lingual feeling is thus not a modally psychical
3phenomenon, contrary to Dooyeweerd's opinion;1 the sense of the p r o 

priety of words-in-sentences is a normative insight, that coines 
through familiarity with a language as it is properly and improperly 
spoken and written.

The analysis as it has proceeded thus far should make us aware 
of an interesting and important systematic problem. The analogy 
within an aspect always has as its correlate, indeed, as its objec
tive manifestation, the retrocipated meaning-'aspect; for example,

1 Ibid., p. 86.
2 Ibid., p. 87.
3 Dooyeweerd, New Critique, II, p. 186.
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lingual sensation and feeling has its objective correlate in actual 
sensory functioning. The two terms in this correlation should not 
be confused; analogies only become concrete in the anticipated or 
retrocipated aspect, but the analogy and that to which it refers 
must be distinguished if the meaning of one is not to be reduced to 
the meaning of the other. Confusion will most often occur if the 
analysis of a concrete act, qualified by a particular function, is 
surreptitiously substituted for analysis of the meaning of that q ua
lifying aspect.

This is not merely a scholastic issue, but touches the very rooi 
of the integrity of the scientific enterprise, committed as it is tc 
giving a faithful account of the creation. Although the results of 
such confusion may not be very apparent within the limits of the 
special sciences themselves, the consequences are devastating for 
philosophical anthropology and ontology, as these seek a general 
scientific view of man and the world. Even within the special s ci
ences, however, the Idea of the modal aspect that guides research 
will have great effects on the progress of the science; the conflicl 
between behaviourism and structuralism in linguistics is a striking 
example of this.

For this reason, we must take issue with Verburg's analysis of 
the biotic, physical and quantitative moments of lingual meaning, 
the basic flaw in which may be found in his virtual identification 
of the concrete ect of speech and the lingual aspect. Verburg is
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himself aware of this identification, although he also sees the nee 
to justify it.*

Methodically, the functional reductive analysis precedes its 
counterpart, the entitary or elementary analysis. The former 
descends down the different layers; the latter, once arrived 
at such a level, splits up units, which can be extremely c o m 
plex wholes, into parts. The two methods are essentially d i f ferent__
The priority of the functional analysis may be argued by po i n 
ting to the fact that there cannot be any experience unless pre 
ceded by working, i.e. a working process of some kind, that a f 
fects us and that sets our experience going. In at least two 
ways a working may have to do with entitarity. First, a wor
king, a process, after having reached the stage of achievement. 
ipso facto, gains the status of e n tity__
There is another way in which speech has to do with entitarity. 
We mean the speaker's entitarity, which is not a gnoseological 
a posteriori, but an "existential" a priori. (2)
When Verburg writes that "the auditory-perceptive phonemic imac

or gestalt ... functions as goal to the muscular-articulatory, res-
3 'piratory speech production," he is referring in the latter phrase

to the actual biotic functioning of the person who speaks, and not
to the biotic analogy within the lingual aspect. Organic phonetics
is thus properly what Stoker calls an intermediary science, the prc

1- "While starting from the principle that language is a func
tion, i.e. an energeia, a process, an action, etc., we might seem 
inconsistent when speech and its subfunctions are not only des
cribed as such, but also as realms of entities. This seeming incor 
sistency is really an anticipation which will be accounted for lat e r-- " Verburg, op. cit., p. 84.

2 Ibid., pp. 93-94.
3 Ibid., pp. 87-88.
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investigation of the respiratory and muscular functioning of the hi 
man organism, it is a biological task.

Certainly, the sorts of questions that are set the linguo- 
biologist will have a lingual significance, and only the phonologi: 
will be professionally competent to understand the actual lingual 
significance of various ways of expelling breath; but he will then
be concerned with the vitality of speech, as it is expressed in
.1 2  stress, dynamic accent, prominence, emphasis, strength, etc.," ai
this is a biotic retrocipation within the lingual aspect, as i n d i v
dualised in speech.

Lingual energy and movement point to the physical-mechanical
substrata of language. There is no signification without a theme 1
be signified, which latter properly functions as lingual cause.
There is no clarity without a progression from lexical unit to lex:

3cal unit within the theme, nor from theme to theme.
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1 Cf. Hendrik G. Stoker, "Reconnoitering the Theory of Know
ledge of Prof. Dr. Cornelius Van Til," in E.R. Geehan (ed.), Jerusc 
lem and Athens: Critical Discussions on the Philoso-phy and Apologe
tics of Cornelius Van Til, Philadelphia: Presbyterian and Reformed 
Publishing Co., 1971, pp. 42-44.

2 Verburg, op. cit., p. 88.
3 Cf. ibid.: "The most yhysico-mechanical contribution of our 

organism comes from the vibration of the vocal cords and the reso
nance of the c aviti es__  no speech is possible unless some gaseous
matter is present." This again refers to the study of an aspect of 
a concrete speech act, rather than of a lingual retrocipation.
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Lingual space is a meaning-moment that indicates the relevance 
of length and shortness, in a lingual sense, to units from the leve 
of phonemes to that of sentences; it demonstrates a coherence w i t h  
the actual spatio-quantitative dimension of speech, as this is s t u 
died by acoustics.*

The distribution of units of meaning, their order and position, 
the "before" and "after" in lingual signification, is a numerical 
retrocipatory moment.

For example, the statement that in a Dutch interrogative sen
tence the position of predicate and subject can be relevant, is 
a distributional statement. - When we account for the elliptica 
character of an answering sentence in a dialogue by pointing o n  
that a reply is second to the question, we handle the case d i s 
tributionally. (2)
The above-mentioned retrocipations are "inherent or sub

functions of lingual functioning; they are constitutive of the 
structure of the lingual aspect, and as such are always present in 
human acting as the lingual dimension of concrete experience. A 
lingual act qualified by these retrocipatory dimensions alone, in 
their coherence with the nuclear moment, however, will necessarily 
be of a restrictive and rigid character; that is to say, under the 
lead of the norm of clarity, language will be tied strictly to the

1 Ibid.,, pp. 89-90.
2 Ibid.j p. 91.
3 Ibid. j p. 93..
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signification of meaning, in an almost formalistic adherence to the 
strictures of grammar and lexical meaning. The limits of meaning 
will be set by these sub-functions, and the lingual freedom of the 
speaking subject will in this way be circumscribed.

There are contexts in which clarity in itself is inadequate as 
a norm, in which situations lingual meaning has to be opened up b e 
yond the boundaries of clarity alone. There are, indeed, many uses 
of language which are not concerned with communicating a theme to a  
hearer, but only with clarifying meaning for oneself; and there are 
also uses of language which are embedded in the concrete social con 
text, in which relations to others present no problems as to the 
clarity of the utterance.

Once insight into the norms for social intercourse is attained, 
however, this insight leads the opening of the meaning of the socia 
anticipations in the lingual aspect. Intercourse may then be said 
to supervene as a norm, and the mood of an utterance becomes impor
tant, as an indication of the attitude of the speaker to the hearer 
of his concern to fit the clarity of the utterance to the social re
lations that obtain in the situation.

One may request an item from a shopkeeper in a polite tone, one 
may merely state the name of the object one requires, or one may im
periously demand the item. In each case, the language is being 
opened up under the leading of a particular Idea of the social norms 
that obtain, without altering the constitutive clarity of the utter
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ance. This socio-dignative function of language may be described a 
an adherent function, having a regulative significance for lingual 
functioning. The use of language in question is not itself the so
cial norm, but it is a lingual response to it; "obviously tact, po
liteness, rudeness, vulgarity, pompousness, dignity, etc. are addi
tional aspects of speech, which do not condition the loquential 
clearness but appear, instead, as functional swper-addita."*

Lingual meaning may also be deepened under the leading of econo
mic norms. Verbosity and pedanticism, as violations of lingual eco
nomy, both lead to obtuseness. Speech that attempts to signify 
every possible meaning in a theme, fails to take into account the 
contribution of the situation itself to the understanding of mean
ing, and in its disregard for the lingual ability of the hearer, 
violates also the social norms which it presupposes. Lingual econo
my functions as norm only in cultures in which the meaning of lan
guage has been deepened in an anticipatory direction, away from the
merely indicative function of primitive gestures to the possibility

2of signification of abstract relations.
The style of language is an evident aesthetic analogy. Beyond

1 I b i d . p. 83.
2 Cf. Dooyeweerd, Hew Critique, II, pp. 66, 126-127. The high

ly developed economy of scientific language, as an individualised 
expression of lingual economy, occurs only with the opening of the meaning of logical economy.
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the intention of clarity, a speaker may also be concerned with the 
•appropriateness of the conjunction of certain words, and with the 
fittingness of a certain mode of discourse to the theme at hand.
The speaker may choose to repeat a word or a phrase to emphasise a 
point, or in other circumstances he may avoid such repetition in a 
choice for variety against monotony. He may employ devices such as 
metaphor, simile and hyperbole, which serve clarity not by a strict 
denotation, but by allusion to concrete meanings.

The opening of language in this way supposes an insight into 
aesthetic meaning, but the beauty of expression is still a device t< 
deepen the clarity of the utterance, to encourage understanding.

It may be that language is utilised in an aesthetically- 
qualified act in such a way that clarity is sacrificed somewhat, as 
in some contemporary forms of poetry. This is a response to the 
lingual retrocipation within the aesthetic aspect, in which symboli
sation is subservient to aesthetic norms proper. Although, as Ver- 
burg says, there may be some borderline cases, this should not lead 
us to posit (as he does) "a kind of antinomy ... between the authen
tic norms and the additional ones."* All symbolisation assumes a 
substratum function of clarification, even if the overall meaning ol 
an act in which language is employed is of an other than lingual 
character.

1 Verburg, op. cit.} p. 83; cf. ibid., p. 84.
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Dooyeweerd suggests that the jural anticipation within the l in
gual aspect is that of univocality; he makes the actualisation of 
this analogical moment dependent on the opening of the logical a s 
pect in theoretical thought.* This one-sided dependence of the 
opening of lingual meaning on theoretical thought is untenable; it 
springs from a misconception of the relation between special juridi 
cal signification and the jural anticipation in the lingual aspect. 
The "exact juridical use of language, in which every symbolic ex
pression is to be carefully weighed with respect to its 'juridical

2
sense' in order to guarantee a univocal signification," only occur: 
in correlation with the jural anticipation in the lingual aspect.

Lingual justness of expression is a deepening of the meaning of 
appropriateness, founded as it is in the aesthetic anticipatory 
meaning of the lingual aspect. Univocality is a refining of the 
meaning of clarity, and is dependent also on lingual economy of 
meaning. At first sight, it would appear to run contrary to the 
opening of the breadth of meaning that is possible by way of the 
aesthetic anticipation. This cannot be, however, for lingual style 
appeals to the meaning of the jural aspect in the striving after 
fittingness. .

Although devices such as metaphor and simile may seem to lead tc

1 Dooyeweerd, New Critique, pp. 139-140, 127.
2 Ibid., p. 139.
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indeterminacy of meaning, this is never the case in their modal Tin 
gual use; the intention is always further clarification, in areas i 
which strict conceptualisation is not possible. The aim is not to 
make the meaning in question vague, but to bring it into focus.
Even poetry, drama and common jokes, each utilising multivocality, 
depend on the given nature of certain defined meanings; these, how
ever, are examples of language used in a special aesthetic way.

Lingual justness is thus that moment of meaning to which approp 
riateness of style makes appeal. Univocality of symbols, whether i 
aesthetic, juridical or scientific contexts, is given positive form 
in different ways in each of these realms of discourse. It is not 
dependent on any of them, but the very possibility of univocality i 
the condition for the distinctiveness of each of these realms. If 
we are to maintain that the opening of this jural anticipation is 
possible only under the guidance of the jural function, this must b 
understood in the sense that an insight into the meaning of retribu 
tion and justice in human life is a prerequisite for the insight in 
to the appropriate role of language in its subfunctions in the vari 
ous differentiated areas of human life. Lingual justness is not 
justice in its central modal sense, but the former makes necessary 
appeal to the latter in the coherent diversity of creational mean
ing.

The meaning of language is further deepened when it is consi
dered not merely as a tool, but as inspiring affection in its rich
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ness and abundant adequacy for signifying the wide range of meaning 
in human life. It is thus that we may speak of "the love of a l a n 
guage, a tendency to signify our feelings, volition, thoughts, etc. 
in the linguistically most adequate way ...."* We recognise this 
quality in those who revel in the exuberance of a language, never 
resting content with the commonplace manner of expressing meaning, 
but always exploring the breadth of the language in the search for 
exactly the right way of expressing this meaning in this situation.

This ethical anticipation appeals finally to the moment of lin
gual certitude, the conviction of the coherence of the lingual func 
tion with all other aspects of the cosmos, and hence the belief in 
the adequacy of lingual functioning to symbolically signify non- 
lingual meaning with optimal clarity. This is not itself 
confessional-faith, but the guidance of lingual functioning by a 
faith in the transcendent ground of all meaning, or in an immanent 
ground exalted to the status of Origin. It is lingual certitude, 
because it is the openness of the lingual aspect to the meaning of
the world, the confidence that is expressed in the very act of spea 

2king itself.

1 Ibid.j p. 152.
2 It is the guiding of the "culture of silence" to find its ow 

authentic voice, the right and the confidence to name the world, 
that is the intention of Freire's methodology of literacy education 
it is his contention that this lingual certitude is lacking because 
of the oppression of the illiterate classes by the director classes
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All lingual functioning demands an implicit awareness of the 
norms that structure the lingual aspect of creation, an awareness £  
aotu exerdto, A concrete speech act has many other dimensions b e 
sides the lingual; in concrete experience, the lingual aspect re
mains in systatic coherence with these other dimensions, and in
volves an awareness that is restricted to the retrocipatory meaning 
moments of this aspect; in symbolic lingual knowing, however, the 
speaking subject has discovered his human freedom with respect to 
the substratum aspects, and is able to deepen their meaning under 
the leading of the adherent lingual functions.

Concrete lingual functioning is restricted to the clarification 
of meaning according to the inherent grammatical, lexical, phonetic 
and other constitutive moments of the lingual aspect; the mastery O' 
these sub-functions is essential for the attainment of oracy, and 
then of literacy. Such relative mastery characterises the everyday 
lingual competence of the native speakers of a language. We common
ly make a naive distinction, however, between such normal facility 
with a language, and the ability of some to rise above the ordinari
ness of everyday speech, and to inject an element of creativity and 
individuality into their use of the language. We do not usually 
even notice the words that a person is using to convey meaning, as

thus preventing an active opening of the consciousness of the 
peasants, in the process of the transformation of the world. Cf. 
Freire, Cultural Action for Freedom} pp. 21-47.
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his speaking remains within the boundaries of our everyday under
standing. On other occasions, however, we are startled by the c o m 
mand that a person has of the language, so that by his very choice 
of words and manner of expression, he seems to make things so much 
more clear than do others. Nor is this a matter of his having a 
better grasp of the subject, necessarily, for some people may indee« 
surpass him in understanding, yet be less able to convey this under
standing.

We have referred this deepened lingual insight to an awareness 
of the anticipatory moments of meaning within the lingual aspect.
We may emphasise again that this is not a matter of theoretical u n 
derstanding, for deepened lingual competence does not depend upon 
the theoretical explication of the norms for such competence.

There are many situations in which deepened lingual competence 
becomes institutionalised: we may think of the preacher or the po l i 
tical leader, for example. There are also specific occasions on 
which lingual competence comes to the fore in everyday situations: 
public speaking, debating, perhaps even the relating of a joke or a 
story (for we are all aware of the difference between knowing the 
outline of a joke or a story, and being able to convey it in a co n 
vincing manner).

In the school, once a sufficiently broad naive lingual experi
ence has been established, the student can be led into insight into 
the anticipatory moments of lingual meaning; the pedagogical prin-



- 281 -

ci pie of ensuring a firm base in naive experience, which applies as 
well to theoretical and techno-cultural knowing as to lingual know
ing, needs to be stressed. Without the understanding of the integ
ral relation of lingual functioning to all other aspects of m ean i n g 
in concrete experience, the focussing on the development of specifi 
lingual insight may degenerate into the encouragement of mere rheto 
ric, lingual facility for its own sake.

The teacher should give conscious attention to the nurturing o f  
lingual insight, through activities such as public speaking, d ebat
ing, creative writing, reporting and declamation. These activities 
have often been part of traditional English programmes, though not 
uncommonly considered as "frills" to accompany the more central aim 
of analytical, critical and grammatical competence, and aesthetic 
appreciation. The importance of such lingual insight ought to be 
acknowledged in and for itself, in a harmonious balance with the 
other types of insight that the school is seeking to develop. L in
gual insight is one way of knowing the world entrusted to man by 
God, a way of deepening the objective lingual meaning of creation.

Although all students should be given the opportunity to develoj 
such insight, it must also be recognised that each student will be
gin to develop particular sorts of gifts rather than others. The 
teacher should discern the special proficiencies that each student 
is acquiring, and he should be ready to provide the kind of guidance 
that will allow students to build a competence in depth in particu
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lar ways of knowing, as well as in breadth across all aspects of 
meaning. The class should function as a community, as a specific 
institutional expression of the Body of Christ; the diverse gifts a  
various individuals should be allowed to contribute to the broaden
ing and deepening of the experience of the whole class, rather than 
as qualities in which one student competitively attempts to surpass, 
other students.

3. Social Knowing

The nuclear meaning of the social aspect is intercourse.* The 
social dimension of naive experience may be described as mannered a 
it functions in the retrocipatory direction, and the opened meaning 
of the social aspect as it functions in social insight may be d es
cribed as courteous.

The first retrocipation in the social aspect is to the lingual 
aspect; there can be no social intercourse without the signification
of social meaning, for example, in "making a bow, giving a hand-

2shake, lifting one's hat, letting a superior precede." This analo
gy obviously supposes the opening of the meaning of the lingual a s 
pect to its social anticipation, and the establishing of actual con-

1 Dooyeweerd, New Critique, II, p. 207. The social aspect of 
things is not to be confused with concrete societal structures, nor 
with the undergirding multi-aspectual human communality which these 
structures individualise.

2 Ibid., p. 228.



tact between people by way of language.^
The meaning of intercourse must be given a positive form, and

thus expresses itself in forms of courtesy, politeness, modesty,
2tact, fashion, and so on. It is the formalistic adherence to p r e 

viously positivised forms that gives to retrocipatory social func
tioning its rigid, mannered character. Social functioning that is 
oriented to established customs, rather than to the opening of the 
meaning of intercourse in present social circumstances, is in dangei 
of losing altogether any awareness of the central meaning of inter
course. Etiquette then becomes the tool of reaction in conflict 
with the truly progressive direction in human life; social forms 
that have lost their intrinsic meaning, such as opening a car door 
for a lady may have done in this era of "women's liberation", are 
not to be clung to in a reactionary way once they have passed from 
the scene, though neither are such customs to be unthinkingly d is
carded at the first onslaught of a revolutionary movement.

Social distinguishing is necessary if one is to know when cer
tain practices are appropriate and when they are inappropriate.
There must also be the sensing of what is required, and the will so 
to act. Social functioning must also have an organic character; 
o n e ’s ways of acting in diverse social situations must not be erra-
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1 Ibid., p. 113.
2 Ibid., p. 227.
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tic and inconsistent, but all of a piece. One must be aware of the 
development that occurs in intercourse, so that increasing degrees 
of intimacy lead to changes in the way one relates to people; it is 
inappropriate, for example, to address friends by their surnames.
Nor may one ignore the social implications of an action, its social 
effect; declining to engage in conversation with someone, or to a c 
knowledge them when passing on the street, violates a social norm, 
and makes intercourse impossible. One must also be aware of the 
area in which social forms apply, so that the language one uses witl 
friends will not be an appropriate way of speaking to one's employei 
or one's grandmother; it is not that these various languages are in
authentic expressions of the attitudes of a person, but that social 
sensitivity requires that the expectations of others be taken into 
account.

These are not the only possible analogies within the social a s 
pect; there are, for example, many indirectly founded analogies, 
such as that of the life of a social form, which is a mediation of 
the biotic aspect by the techno-cultural aspect. This brief analy
sis is sufficient, however, to indicate the character of concrete 
social functioning.

Courteous social knowing displays firstly an economic anticipa
tion; one becomes aware that the punctilious application of all the 
social forms that may be held to apply in a situation will sometimes 
lead to a stifling of intercourse, rather than to its free expres-
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sion. A group of people meeting to plan a particular enterprise, 
though formally constituted as to membership and office-bearers, 
may choose to dispense with the formal requirements of meeting p r o 
cedure in order to promote a vigorous exchange of ideas. A man m ay  
dispense with standing to his feet each and every time a lady enter 
or leaves the room, lest the central intention of courtesy degene
rate into farce. These activities are still guided by social norms 
but with a deepened meaning.

An aesthetic anticipation is disclosed in conjunction with the 
economic anticipation when insight is gained into the fittingness O' 
particular social forms in a situation; these forms may be freely 
adapted in the light of their intrinsic meaning, rather than being 
determined by the rigid requirements of convention. A professor ma» 
promote the free interchange of ideas by sharing a meal or a drink 
with the student members of a seminar group, thus breaking down the 
formal social distance that conventionally applies.

An insight into the justness of a particular social form is a 
prerequisite for the opening of social meaning, and reveals a jural 
anticipation within the social aspect. It is linked with an aware
ness of the social relations that are objectively implied in this 
form. It involves the question of the actual right to a certain 
style of social recognition, a right which must be imputed, by rea
son of its foundation in the analytical aspect.

Social meaning is deepened when it is guided by ethical mean-
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ing; intercourse in its positive symbolic forms ought to be directs 
by love for others, and faithfulness to them. The positive demands 
of intercourse may be met by failing to make spiteful comments that 
could be made, but real social troth can only be disclosed not in 
acts of omission, but of commission, when all the elements of c o n 
versation are directed to the promotion of more extensive interac
tion. The positive social forms are then properly seen as means ta 
such deepened intercourse.*

Finally, social intercourse discloses a pistiaal anticipation, 
in the certitude concerning the inner meaning of the social aspect, 
a certitude which is necessary if one is to have confidence with re
gard to the positivising of new social forms, which presupposes 
leaving the security and relative certainty of existing social form, 
behind (though not, of course, in an absolute sense).

Once again, as in the case of lingual insight, the difference 
between concrete social functioning and social insight may be cha-

1 Cf. ibid., pp. 152-153: "In the modal aspect of intercourse the social conventions have an inner anticipatory connection with 
love in its moral nuclear meaning.

This is clearly shown by Jesus Christ who contrasts the love of 
the prostitute who had anointed his feet with very costly spikenard 
with the uncourtly attitude of the pharizee [sic] who had invited 
him but had omitted to observe the eastern forms of courtesy toward: 
the Rabbi of Nazareth. Jesus shows here that courtesy and social 
convention in general are not indifferent things. They should be 
directed and animated by love. Nevertheless the conventions of so
cial intercourse as such are not to be reduced to morality in its 
original modal meaning-nucleus. Therefore it is confusing to call 
them 'positive morality', as is done by the so-called empiricist 
trends in ethics."



racterised by the attitude of creative distance which is assumed in 
the latter instance when compared with the former. Whereas in con
crete experience, a man is content to rest within the positive so
cial forms, acting in accord with established conventions, in the 
attitude of social knowing, this very social aspect of experience 
becomes somewhat of a problem.

Consider the many conventions that regulate a wedding ceremony 
in our society: The bride should wear white, the ceremony should 
preferably occur in a church building, there are formal seating ar
rangements that decree who should sit where, there is the expecta
tion of a lavish reception, and the Bridal Party is constrained to 
travel in luxurious automobiles. These positive forms developed in 
response to social norms can be accepted, and followed painstakingly 
with the assistance of one of the numerous manuals or bridal maga
zines that are available. Alternatively, the young couple can re
gard these customs as a starting-point only, and can seek to arrange 
a wedding ceremony which better expresses their view of marriage in 
the present day and age. They may not be content with the focussing 
of the service on the virginal bride, with the great expenditure 
that is required if the conventions are to be observed, with the 
general romanticising of their public profession of troth commitment 
which all the trappings ensure. They will seek new social forms, 
which do not violate the sensibilities of their guests by their re
volutionary character, but which nonetheless represent a real search
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for a more normative embodiment of the principles of social inter
course. Such a re-structuring of social forms will be guided by 
their insight into the character of their marriage as an ethically- 
qualified relationship.

Or consider the realm of fashion: A person may adhere rigidly 
to the conventions of dress, so that he or she blends in to the 
social milieu so as to be all but indistinguishable from others.
On the other hand, a person may consider his or her choice of 
clothes as an expression of an individual's personality, as one a s 
pect of their response to the norms for stewardship, as a way of 
declaring their faithfulness and integrity, especially in the recog
nition of the effects of clothing on the opposite sex, and as a r e 
flection of the God whom they image. The mere matter of fashion ma; 
thus become a complex problem, in the resolution of which, a person 
is not content to accept everything as given, but strives to open u| 
the meaning of fashion in an obedient way. In this regard, some 
people will undoubtedly have more insight than others, greater in
sight into the coherence between the social aspect and the aesthetic 
aspect, for example, and they thus have a responsibility to share 
this insight with others, in their solidarity with mankind.

In the school, social insight will find its foundation in the 
implicit social relations of in-class and out-of-class situations. 
This is an element of the "hidden curriculum" that Christian tea
chers cannot consent to leave concealed. Teachers have a responsi
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bility to critically examine the quality of the relationships be
tween staff members, to understand the implications for social in
tercourse of the way in which they structure their classrooms, and 
to be watchful of the relationships developing among students, so 
that each of these relationships becomes an opportunity for encou
raging normative social interaction.

There is also a place for overt attention to be given to social 
conventions, as these function in the school and the wider communi
ty, with the primary aim of determining how well these positive 
forms provide for fruitful intercourse. This examination may be 
partly theoretical in nature, as students abstract the social norms 
from concrete situations, but these norms may also be approached 
through role plays and simulation games, films, plays and novels.

Certain children, perhaps because of family background, will 
find it difficult to enter freely into inter-personal relationships. 
Teachers have a special task of leading these students into a free 
and open interchange with others, a concrete communion in which 
there are many aspects to be considered besides that of social con
vention; there may be fundamental emotional problems, for example, 
or lack of lingual competence, but there may also be a lack of 
awareness of social conventions, such as allowing others to express 
their opinion in a discussion, knowing how to speak politely so that 
others are not offended, and understanding the degrees of intimacy 
that can rightly be expected in certain relationships.
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The school can broaden the student's understanding of social 
forms and norms by introducing him to different cultures and socio
economic groups, either directly or through the various media. T h e  
school should open up the range of social situations that the child 
may encounter, so that he begins to develop an implicit insight int« 
the social norms. Certain facets of sociological theory may also b< 
explored, though this theoretical contribution should always be r e 
lated to concrete situations, except in the latter years of school
ing, when students may be expected to be able to pursue more ab
stract investigation.

On the basis of a broad experience of social forms, the student 
will slowly achieve the capability of distinguishing concrete his
torical responses to norms from the norms themselves. He will then 
be on the way to positively shaping social conventions for himself, 
under the leading of his faith commitment; the Christian student 
should be encouraged to be reformatively active in the positivisa- 
tion of social norms, in obedience to the Lord God.

4. Economic Knowing

The core meaning of the economic aspect of creation, to which 
all economic analogies refer, is described by Dooyeweerd as "the 
sparing or frugal mode of administering scarce goods, implying an 
alternative choice of their destination with regard to the satisfac
tion of different human needs."* It will be seen that Dooyeweerd 
eschews the commitment to profit as the distinguishing feature of
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economic life, in favour of the Biblical insight into the responsi
bility of man as steward of God's creation. Economic life is to be 
acknowledged as one further way in which man serves God in obedienc 
by serving his fellow man.

As it functions in concrete experience, the economic norm is a 
calling to thriftj in which the limitation of resources and the d i 
versity of human needs are recognised. Deepened into economic in
sight, the distribution of goods becomes truly stewardous.

The first retrocipation is to the social aspect; the distribu
tion of goods depends upon an exchange which has an actual economic 
meaning, though occurring only in coherence with real social inter
course between persons or communities.

It is important that the economic meaning of goods not be con
fused with their techno-cultural manner of production, for it is 
clear that exchange of goods can only occur in an economic sense on 
the foundation of a differentiation of meaning at the techno- 
cultural and social levels, in division of labour, for example, as 
well as in the diversification of needs. Although much production 
in our society occurs peculiarly under the lead of economic demands, 
there is also production of an aesthetic or social type, for ex-

1 I b i d p. 66: "The adjectives 'sparing' and 'frugal' do not 
have the limited sense of the economical term 'saving' (said of m o 
ney for instance). They are only the correlatives of 'scarce' and 
refer to our awareness that an excessive or wasteful satisfaction of 
a particular need at the expense of other more urgent needs is un
economical ."
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ample, the value of which is not centrally of an economic character 
The subservience of industry to economic ends, acquisitively rather 
than thriftily conceived at that, leads to the denaturing of the 
work-place, the denial of the worshipful nature of man's labour.

Goods must have their economic meaning signified, in a price
list, for example, if they are to function in an economic manner. 
Their relative value in relation to scarcity and human needs, must 
be recognised in a symbolic manner, for they do not carry this s ig
nificance on their surface, as it were.

Economic control indicates the need for power over goods before 
one is able to direct their distribution; a resource which cannot b< 
so controlled, such as the sun or the high seas (though the oceans 
are perhaps closer to such a possibility than ever before), cannot 
have an economic value (though they can be the source of such va
lue). Companies, cartels and cooperatives are economic power- 
formations directed to the mastery of economic goods.

The question of the sort of historical form that such economic 
control takes is, of course, an important one in economic life. The 
Christian must acknowledge that the world has been given to man in 
community, and not to particularly privileged groups of men. The 
distribution of resources Ought to be in the manner of service, and 
the control exercised by particular individuals is only by virtue of 
the office given to them by God, and in the exercise of which they 
are therefore responsible to him. The needs of all men are not
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equal, but all men, being created in the image of God, have a right 
to a fair share of the earth's resources; it is to this end that 
control ought to be exercised.

Economic distinction implies the awareness of the relative valui 
of goods, and of wastefulness or thriftiness in their use. This is 
not a theoretical matter, but points, for example, to the manner in 
which one person can dissipate his salary on goods that are of se
condary worth in terms of his needs, to the detriment of the satis
faction of his primary needs, whereas another person has an i m p l i c r  
awareness of the priority of food over expensive dinner services of* 
which to eat it.

Economic feeling is foundational to such economic distinguish
ing; in some areas of life, it may be characterised as a "head for 
money" or a "head for business".* It is the sense of the economic 
value of goods.

Economic growth indicates the recognition of the organic inter
relation of human needs and also of resources, and the consequent 
responsibility to ensure that the various needs are met without the 
deprivation of other, more primary needs, and that resources are nol 
depleted in a manner that prevents the later satisfaction of needs.

1 The latter is termed "handelsgeest" by G.M. Huussen and 
B. Kee, in "Het Economisch aspect van onze Werkelijkheid," Systema
tische Wijsbegeerte: een bundel wijsgerige verhandelingen besproken 
op de werkcolleges Systematische wijsbegeerte o.l.v. Prof. Dr. Ir. 
H. van Riessen, 1965-1969, [Amsterdam: Centrale Interfaculteit van 
de Vrije Universiteit,] n.d., p. 184.
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There is the need to maximise the goods that are at the disposal of 
man, so that economic demands may legitimately come to direct some 
productive enterprises in the exercising of control over natural an 
human resources.

Economic development requires an awareness of human needs and 
resources, so that appropriate planning can occur in the light of 
future levels of demand and supply. Economic causality refers us t  
the complex relation existing between resources and needs, and thei 
economic value.

The economic area is the market, the people who are to receive 
the goods, as well as the available pool of resources. The functio 
ning of a number of people as an economic unit, whether this be a 
family which must balance its expenditure to meet its many needs 
within the scope of its income, or the population of beer-drinkers 
who must contribute a certain amount of tax to the government for 
each glass they drink, disclose in their economic individuality a 
numerical retrocipatory moment, as is also indicated by the very di
versity of needs and resources.

The economic dimension of concrete experience, constituted by 
these retrocipatory meaning-moments, leads to a fixation on the eco
nomic aspect of goods without yet considering them apart from their 
other functional aspects; that is, normatively thrifty economic 
judgments may be made, but many other factors, such as aesthetic ap
peal and general utility, will play an equal part in the process of
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decision-making: the cost will only be one element amongst others, 
the efficiency with which resources are utilised will not be of p a 
ramount concern.

In the disclosure of economic meaning, there is insight into th 
demand of "balancing of needs according to a plan, and the distribu 
tion of the scarce means at our disposal according to such a plan." 
In this demand, an aesthetic anticipatory moment is revealed, havira 
a regulative significance. Rather than being caught within the 
operation of economic forces (metaphorically speaking), so that sup. 
ply and demand function somewhat as an iron law, there will be the 
conscious effort to harmonise the economic needs of diverse groups, 
and to harmonise the various needs of individuals (including one
self), in the broader context of balancing this diversity of needs 
with the limited resources.

Stewardous economic insight requires an apprehension of the eco
nomic obligation that impinges on all men, the recognition of the 
right of all men to share in a fair and just distribution of re
sources. It is when the fulfilment of this duty breaks down, that 
the State ought to intervene to ensure it by legislative provision, 
in the redistribution of income by way of taxation and social we l 
fare schemes, for example.

1 Dooyeweerd, New Critique, II, p. 66. At this point, Dooye
weerd does not explicitly distinguish the demand for balance as an 
aesthetic anticipation.
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Economic faithfulness indicates that the distribution of re
sources ought to proceed under the guidance of love for all men, an 
real concern for their welfare, and indeed, concern for the w e l l 
being of all creatures that have been placed in man's care; this ex 
presses itself economically as the commitment to pursue, above all 
other motives in economic life, the just distribution of resources 
in a stewardous manner. That this moment has an economic meaning 
rather than an ethical meaning, is indicated by the fact that, 
whereas ethical action should have little concern for the availabi
lity of resources in the face of the pressing needs of others, eco
nomic responsibility is always linked to the balancing of limited 
resources and diverse needs.*

The opening of the economic aspect occurs under the leading of c 
certain economic vision or faith, which will direct the way in which 
the aesthetic, jural and ethical anticipations are positivised. The 
analysis thus far has been fairly formal, limited to structural c on
ditions, but the material expression derives its content from the 
conviction that leads economic life. This economic faith is rooted 
firmly in the communal world-view. i points ultimately to a con
fession of the. Source of all m e a n 1' The struggle for economic 
control will be directed by differing perspectives on the creation, 
including man, and finally by the orientation to God and his Word,

1 Cf. Matt. 5:40-42.
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or to a substitute. Economic life also represents a struggle to b e  
fought:

In this duel, orthodox socialism chose as its religious startin 
point the glorification of man-in-community, whereas conserva
tism chose man-as-an-individual.

• • ■ ■ •

The relationship between enterprise and society will appear dif 
ferently, however, when one is guided by the Christian and, 
thus, non-humanistic conception of freedom. Not that on the ba 
sis of this concept of freedom an ideal society unaffected by 
sin could be constructed. To endeavour this would again be ty
pically humanistic. But it is not impossible, however, to form 
out of this conception of freedom a view of society, in which 
justice can be done to the real, essential freedom of man: the 
freedom, namely, to discharge adequately the God-given calling in this life. For, in the Goodnews, freedom does not mean the 
right to human self-determination, nor does it mean the absence 
of restraint for the individual or society; but rather freedom 
means that a person or societal structure is freed from the 
power of sin, unto the service of God and fellowman. ln this 
task, in this service of God and fellowman in all the societal 
structures and relationships of the world, Christian freedom 
finds its meaning and core. (1)
The Christian school must recognise its responsibility to open 

up both the concrete and the insightful economic understanding of 
its students in a manner which is faithful to their calling as stew
ards of God's world. This is a difficult matter in a society which 
is so oriented to the goal of unending consumption and material a f 
fluence, as is the society of the West. The struggle for a Chris
tian witness in economic life, as in all other areas of life, is a 
spiritual battle, in which the Body of Christ must wrestle with the

1 Bob Goudzwaard, The Christian and Modem Business Enterprise 
Rexdale, Ontario: Christian Labour Association of Canada, n.d., 
pp. 4-8.
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forces of apostasy, that would draw man into service of idols that 
he has constructed with his own hands.

It is not difficult to distinguish the theoretical articulation 
of economic norms from action that is directed by these norms. The- 
economist may never himself have engaged in a concrete business e n 
terprise, as entrepreneur; if he did set himself up in business, h &  
may very well fail, as theoretical understanding is no guarantee o f  
success.

All people function economically in their everyday lives; they 
are consumers, investors, donors, taxation contributors, they depen 
on a wage or salary, and so on. In their capacity as employees, 
they are entrusted with economic decisions of varying degrees of inr 
portance. Only some people, however, will have that degree of eco
nomic insight which will enable them to establish themselves in 
business, and to be successful in the endeavour: they will have an 
implicit understanding of the subtle interplay of human needs and 
scarce resources, of supply and demand, that will furnish the wisdo 
necessary for the making of economically correct decisions. It is 
this insight that will distinguish the culturally formative entre
preneur, who directs the economic decisions of many employees, and 
indirectly of many consumers, from the person who is content to res 
within the given economic order.

Economic insight may be opened in a normative or an anti- 
normative manner. Those who are committed to profit above all else



- 299 -

who think nothing of the stimulation of artificial needs by adver
tising, or of planned obsolescence in manufacture, or of directing 
the construction of consumer goods which are themselves extremely 
wasteful of resources, will have great economic power, but will 
shape the life of a culture in a way which will ultimately lead to 
its destruction.

The Christian community must strive for creative economic in
sight, which will effect a re-direction of economic life according 
to the norm of responsible stewardship. The attainment of this in
sight implies a rising above the constraints of present economic 
life, in a vision of what man's sharing of limited resources ought 
to and can be like. It may indeed be that the Humanistic faith has 
so restricted the opening of normative economic meaning, so that 
there is a fixation on the moments of economic control, economic 
significance and economic distinction, that the meaning of economic 
harmonisation and economic obligation and faithfulness remains all 
but closed.

5. Aesthetic Knowing

Just as all experience has an economic dimension, so that we 
should not one-sidedly identify the economic function with the par
ticular economic insight of the businessman, and should recognise 
the importance of stewardship of time, for example, as well as of 
all other resources, so does all experience have an aesthetic as
pect, which is not to be collapsed into the special aesthetic in
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sight of the artist, as objectified in a work of art. The teacher 
has the responsibility of broadening the child's concrete experienc 
along the aesthetic dimension.* Aesthetic meaning ought to be nor- 
matively expressed in the many daily activities that are not them
selves aesthetically qualified; for this not to be so results in th 
impoverishment of human life. Beautifying one's home and one's 
speech, organising one's routine so that there is a sufficient v a 
riety of activities, and so that one activity does not excessively 
dominate others, each of these are responses to the aesthetic 
norms.**

We are here concerned with the character of the particular way 
of knowing we have termed "aesthetic insight", however, and thus 
will focus on this manner of functioning of the aesthetic aspect.

The central meaning of the aesthetic aspect may be designated a: 
harmony or coherence. Harmony is possible only if all that is ex-

1 Cf. Duncan Roper, "A Christian Look at Educating - Aesthe
tics and Art," Melbourne: Education in Focus '77, Study Conference 
sponsored by The National Union of Associations for Christian 
Parent-Controlled Schools, 1977, 4: "Although art is a specialized 
activity requiring aesthetic gifts for which not everyone has the 
talent, all men and women are called to develop their aesthetic in
sight - both appreciatively and executively - so that their lives 
may exhibit a richness and their cultivating activity a styleful 
suggestiveness that bespeaks a deep, comprehending, wholehearted 
obedience to the Lord Yahweh."

2 This naive expression of aesthetic meaning in everyday life 
is akin to what Edith Schaeffer terms "hidden art"; cf. Hidden Art, 
London: Norfolk Press, 1971.
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aessive in a work of art is avoided; this implies an insight into 
what is really superfluous in an art work, what detracts from the 
overall coherence of meaning rather than contributing to it.*

An art work always appeals to the taste of the artist and the 
audience, demonstrating the foundation of the aesthetic aspect in 
the social aspect. Taste is not a purely individual capacity, but 
a conventional response to aesthetic norms.

Aesthetic meaning depends on the recognition of the aesthetic
3

significance of natural and cultural things. It is always given
positive expression in terms of an historically developed style,
even if this style is freely adapted in the opening of aesthetic 

4meaning.
Aesthetic meaning must be distinguished as such, but the dis

tinctions made by the "eye of the artist", or by the audience, will 
be of an aesthetic rather than of a conceptual character. There 
will of course be an actual analytical process of thought involved

1 Dooyeweerd, New Critique, II, p. 128: "What is sometimes cal 
led aesthetic exuberance or luxuriance is not meaningless in an aes 
thetic sense provided it is not in conflict with the basic modal 
principle of aesthetic economy."

2 Cf. H.R. Rookmaaker, "Ontwerp ener Aesthetica op grondslag 
der Wisbegeerte der Wetsidee," PR, XI, 3-4, 1946, 143.

3 Dooyeweerd, New Critique, II, p. 139.
4 Rookmaaker, op. cit., 144.
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in the concrete activity of the artist, but the harmony of theme an 
materials, of form and colour and texture, cannot be a mere logical 
product. Rather than a scientific precision of distinction, it may
be an exaggeration of distinguished facets that is involved in a es
thetic insight.*

The artist will be motivated by aesthetic feeling or emotion,
which will have its objective correlate in the mood or atmosphere o
the work. There will be a certain inspiration guiding his imaginin
and completion of the project, which will be manifested in the live

2liness and vitality of the work.
Harmony requires an aesthetic causal relation between the compo 

nents of the work, which is an aesthetic energy which draws the a r 
tist and his audience on in a dynamic way from one facet of the wor 
to another. This is founded in the development of the work in ac
cord with the artist's plan, which itself is not static; this de
velopment again is actualised in the inner movement of a work of 
art.

Aesthetic composition implies the bringing together of diverse 
elements into the one aesthetic space, which requires that attentioi 
be given to dimensionality and proportionality. Finally in the re- 
trocipatory direction, harmony is achieved only as a multiplicity 01

1 Cf. Roper, op. cit.s 6.
2 Rookmaaker, op. cit., 145.



parts are synthesised in an aesthetic unity. *
Only as the artist develops an aesthetic vision that takes him 

beyond the boundaries of present artistic expression, is he able to- 
break through the limits of taste, style and significance, to posi- 
tivise new aesthetic meanings in response to the norms. The ques
tion of creativity has been an important issue in the theoretical 
study of art; we should remember, however, that this is just one 
dimension of the cosmic opening-process, and the question of the 
disclosure of meaning in the economic, social and lingual aspects, 
for example, is just as pressing a philosophical issue.

The first anticipatory moment in the aesthetic aspect is a
jural analogy, which Briiggeman-KrUyff suggests is "the weighing-up

2of the different moments in an art work". It is a mode of critica 
aesthetic reflection, which assumes the possibility of affecting an 
"objective distance" not only from the completed work, but from the 
fantasised plan itself. The ability of Picasso to break free of hi: 
"realistic" semi-classical paintings of the brown and the blue 
periods, to initiate the style of Cubism, could only be attained by 
an insight into the aesthetic appropriateness or justness of such a 
development. That this transition could only occur under the impac-
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1 Ibid., 147.
2 A. Th. Brüggeman-Krüyff, "Het Esthetisch aspect van onze 

werkelijkheid," in Systematische wijsbegeerte} 190: "Het afwegen 
van de verschillende momenten in een kunstwerk."
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of the African art show in Paris, illustrates (though does not in 
itself prove) that the meaning of the aesthetic aspect can only be 
deepened in a cultural context which is open to intercourse with 
other cultural traditions.

Aesthetic faithfulness refers to the discipline with which the 
artist carries through the execution of his intention. Working wit 
and through the material, he must yet not allow the material to 
overcome his conception; he must not become indulgent, in the sense 
that the pleasure of working in the material distracts him from his 
imagined aesthetic plan. Nor can the opening of aesthetic meaning 
proceed if the artist surrenders himself to the status quo in art, 
or indeed to overbearing economic or political demands that are e x 
traneous to his aesthetic purpose. This aesthetic commitment will 
be guided by the artist's existential awareness of the norms of 
troth in human life.

The discipline with which an artist pursues his task points for
ward to the aesthetic conviction or faith that leads the artist's 
positivisation of earlier moments of meaning. Such aesthetic faith« 
are communally-held visions of the nature of aesthetic meaning, gi
ven positive form in the works of a school of art; we may think of 
Classicism, Romanticism, Expressionism and Impressionism, as Ideas 
which lead the positive formation of aesthetic style and establish 
the canons of aesthetic significance, but which cannot be explained 
as merely historical phenomena. Aesthetic conviction, which leads
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the unfolding of aesthetic meaning in this or in that direction, 
coheres with the belief of a religious community, the spirit of an 
age; the history of art will reveal the influence of a religious 
commitment, the exact character of which will vary from age to age.

Deepened aesthetic insight, in conjunction with the opening of 
the cultural and lingual aspects, among others, will appeal beyond 
the meanings that are already firmly within the grasp of a society, 
alluding to meaning that lies beyond its present reach. Rather tha 
being content with reproducing time-worn symbols, it will search fo 
new symbols, that must be appropriated for man. Ultimately, art 
will point to the transcendental religious horizon of the cosmos, 0 " 
which the deepest meaning can never be contained in a concept, but 
only approached in an Idea - the Idea of the aesthetic, the econo
mic, the ethical, and so on, and the Idea of the Origin of all 
things.

Louis Arnaud Reid has this to say of the aesthetic way of know
ing:

(1) A work of art is a highly selective construction, and the 
experience of art is an experience in which we become in some 
sense detached from ordinary practical ways of looking and 
thinking about things. (2) This detachment is not in itself 
self-justifying, nor is it simply an escape from ordinary life. 
The detachment is the condition of a new and unique kind of c on
crete experience - aesthetic experience - of a very complex kinc 
- in which (in varying proportions) body, imagination, intellecl 
and feeling are involved. (3) It is an experience, further, in 
which symbolical activity occurs in very special ways. Aesthe
tic meaningfulness is a problem sui generis. (1)
As a problem sui generis3 aesthetic meaning cannot be merely ac-
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commodated within the boundaries of concrete experience. Aesthetic 
meaning is only fully concrete when it is subjectively as well as 
objectively so. The difference between the aesthetic dimension of 
concrete experience, and aesthetic insight, is that the latter in
deed supposes an attitude of detachment from concrete experience, 
whereas the former does not.

All the things in my room have an aesthetic aspect to them; how 
ever, in my everyday naive attitude, I am not concerned with an e x 
plicit focussing on this aesthetic aspect of things - neither theo
retically, in that I do not abstract the aesthetic functioning of 
things from their individual multi-aspectual structure, nor in
sightfully, in that I am not concerned to develop aesthetic meaning 
in my surroundings.

On some occasions, such as when selecting a picture to hang on 
the wall, or when arranging the furniture to create a pleasing and 
harmonious environment, the aesthetic function comes somewhat to the 
fore; as long as I am content to rest within established patterns of 
taste and style, however, I do not display a deepened aesthetic in
sight.

Only when I am concerned to rise above the established forms, to 
do something aesthetically in an original and creative fashion, do I

1 Reid, op. ait., p. 36; cf. Jerome Stolnitz, "The Aesthetic 
Attitude," in John Hospers (ed.), Introductory Readings in Aesthe
ticsj New York: The Free Press, 1969, pp. 17-27.



- 307 -

depend on a heightened insight into aesthetic appropriateness, a 
disciplined commitment to the aesthetic task at hand, and a vision 
of how aesthetic meaning can be different to that which I already 
have within my grasp. This aesthetic insight can be expressed in 
the appreciation of objectified aesthetic meaning, when I am chal
lenged by a profound work of art, or in the execution of an aesthe
tic plan. This differs from my everyday attitude, however, in that 
aesthetic meaning is now the focus of my attention, it is at presen 
a problem for me, in the overcoming of which, the meaning of aesthe 
tic discrimination, taste, style and significance is also deepened.

6. Jural Knowing

The jural dimension of concrete experience has the core meaning 
of retribution3 which is not to be understood primarily in the nega 
tive sense of punishment, but as the reward which is appropriate foi 
a particular action. As its meaning is deepened in jural insight, 
this nuclear sense may be more aptly described as recompense3 for 
reasons that will become clear in the sequel.

Justice demands the establishment of a harmony between the m u l 
tiplicity of diverse interests in a social context. Such a harmony 
cannot be engineered jurometrically, so to speak, by the mere ana
lytical or mathematical determination of these interests ¿nd the ap
plication of an appropriate formula. As Goudzwaard says, "a solu
tion which brings genuinely realizable harmony among those interests 
has to be sought among the clashing needs which have been disco
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vered. During this last phase wisdom and a keen sense of justice 
are indispensable prerequisites;..."*

Harmonisation of interests is possible only by means of a balan 
cing of discrete interests, so that their internal character is res 
pected as much as possible, and no one interest is allowed to excee 
its proper boundaries. For example, problems of justice may arise 
simply because a factory, in polluting a river with waste or the 
neighbourhood with noise, or in demanding an inordinate amount of 
its employees' time and energy, is overstepping the limits of its 
particular competence as productive enterprise; the question of ex
cessive expansion of a certain societal sphere must be decided in
the first place by a judgment as to its internal structural prin-

2ciple.
Issues of justice only arise to the extent that there is a clas 

or conflict of interests and needs, whether these be the special 
needs and interests of societal groups and structures, or the com-

3mon needs of people in general. This conflict must have a jural 
significance, however, if any action is to be taken with respect to 
it; in this respect, the recent awareness of the effects of environ

1 Bob Goudzwaard, A Christian Political Option, trans., Herman 
Praamsma, New Exodus Series, Toronto: Wedge Publishing Foundation, 
1972, p. 60. (Italics mine.)

2 Cf. Dooyeweerd, New Critique, II, p. 129.
3 Cf. Goudzwaard, A Christian Political Option, p. 57.
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mental pollution, and the responsibility of producers and consumers 
to minimise its impact, represents a broadening of the comprehension 
of the jural aspect of experience.

Jural principles are dependent upon positive formation by the 
office-bearers in a societal structure that is competent to do so. 
This societal structure will give a particular individuality to the 
jural principles concerned, as occurs, for example, in ecclesiasti
cal law, public law positivised by the state, and the rules of in
ternal family life.

Diverse interests must be distinguished as such; the failure to 
recognise that the goal of limitless profit in a business enterprisi 
may conflict with the total welfare of the worker, for example, is 
aptly characterised as a lack of jural insight.

Jural insight has an analogical connection with human psychical 
functioning, in the moment of a sense of justice. This is not to be 
equated with a feeling of outrage or revenge, for it has a normative 
meaning, in the attuning of emotional response to the impact of j u s 
tice and injustice in a given situation.

Jural insight cannot function according to the static applica
tion of principles, but as a vital intuition of the appropriate re s 
ponse to norms in a changing human context. This necessitates a de
velopment in jural awareness, so that different human actions cohere 
with one another as much as possible, and one is pursuing the norma
tive course in a consistent manner.
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All jurally-informed action has its grounds in a situation of 
actual conflict; without conflict, there is no basis for resolution 
of conflict. As well, all jural forms have a specific area and terr 
of validity. In the numerical retrocipatory moment, we recognise 
the principle that a particular act or event may be considered as a 
jural unity in the complexity of its facets; thus, the intention to 
murder someone, the choice of a weapon, and the fact of the murder 
itself, are all components of the meaning of premeditated murder.

The jural aspect is opened in the direction of the ethical a s 
pect in juridical figures such as juridical guilt, equity, good 
faith and good morals. * Hence, the principle of mercy comes to 
function in an actual juridical manner, in conjunction with aware
ness of the importance of the intent underlying an action, in a p ro
gression from the formalistic application of the lex talion, which 
is indifferent to such claims.

Insight into the meaning of justice necessarily coheres with 
the faith commitment of the individual subject or the community. A 
jural confession gives content to the otherwise empty notions which 
would guide the unfolding of justice in a society. Goudzwaard tel
lingly illustrates this fact in the juxtaposition of two confessio
nal statements springing from diverse political movements:

The highest goal of our movement consists in guaranteeing full

1 Dooyeweerd, Hew Critique, II, p. 185.



- 311 -

freedom for the development of human personality and in creatin; 
conditions for an unlimited development of the personality. It 
is in this that our movement recognises true freedom in the mos' exalted sense of the word.
Our movement is striving, directed towards creating, as much as 
is possible, conditions in our society under which man can deve
lop himself as freely as possible. We are interested primarily 
therefore, in the human personality. (1)

These two statements are almost identical, yet the first is an ex
tract from an official communist textbook, and the second is writter 
by a prominent European conservative.

Concepts such as liberty and freedom, authority, prosperity and 
welfare, which lead the concrétisation of justice in inter
individual and inter-communal life, only have meaning once they are 
located in a broader world-view or confessional vision. The nature 
of man and the nature of human society are but two fundamental is
sues on which men will build different programmes for justice accor
ding to their motivating world-view. Thus, under the leading of 
Christian principles, the Carolingian monarchy was the first govern
mental structure to be conceived as servant of the people, though 
this serving function was still founded in the inner public legal
authority of the state, in which is vested the power of the sword,

2as the typicalisation of this servant role.

1 Quoted by Goudzwaard, The Christian and Modern Business En
terprise3 p. 4.

2 Dooyeweerd, New Critique3 III, p. 544.
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The last few paragraphs make us aware of an interesting phenome
non. Stated in general terms, this is the fact that the fewer an t i 
cipatory moments an aspect has, and therefore the closer it is to 
the boundaries of temporality, as established by the faith-aspect, 
the more the difference between closed and disclosed functioning is 
characterised directionally rather than structurally.

Correlatively, the later an aspect is in modal order, the more 
even its primary structure is open to variation, and consequently, 
the more difficult it is to characterise the difference between its 
functioning in concrete experience and its functioning in insightful 
knowing. This is because the very genesis of functioning within the 
temporal horizon of the post-analytical aspects, of a culture or of 
an individual, is dependent upon the opening of the meaning of their 
retrocipatory moments. The greater the number of retrocipations, 
the greater also is the range of variable formation.

Concrete jural functioning, which depends upon an implicit 
awareness of the meaning of retribution in its coherence with the 
other aspects of creaturely functioning, is characterised as an un
derstanding of what is one's due, and what are the rights of others. 
This jural meaning depends upon the opening of the plastic horizon 
of naive experience; even this constitutive meaning had to be posi- 
tivised in human culture, in the Code of Hammurabi, for example, as 
the law of equivalent retaliation, which was intended to replace 
unrestricted emotion-bound revenge as the norm for human conduct.
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Jural insight is characterised by the ability to free oneself 
from these positive norms and conventions, not in an antinomian man 
ner, but in the pursuit of deepened jural meaning. Such insight al 
ways involves the tempering of what the letter of the law demands, 
in a commitment to the priority of mercy in human relations. It ne 
cessitates a "seeing through" the positive forms, to the norms to 
which these forms are a response, in order that a decision that is 
just in this unique situation may be made.

7. Ethical Knowing

The core meaning of the ethical aspect of creation is faithful
ness or troth. * As such, the ethical aspect is to be distinguished 
from the other normative aspects, which, though similarly concerned
with the issue of what man ought to do, call man also to belief,

2thrift, truthfulness, justice, style, and so on.
Olthuis describes troth as "an Old English term for truth,

3faithfulness, loyalty and honesty."

1 Dooyeweerd's circumscription of the "irreducible kernel" of 
the moral aspect as "love" is tenable, but liable to confusion with 
the radical religious commandment of Love, which undergirds all normed human action. Cf. New Critique, II, pp. 151-152.

2 Cf. James H. Olthuis, I Pledge You My Troth} New York: Harper 
and Row, 1975, pp. 21-22; and idem3 Facts3 Values and Ethics: A Con
frontation with Twentieth Century British Moral Philosophy3 in par
ticular G.E. Moore, Assen: Van Gorcum and Comp. N.V., 2nd ed., 1969. 
pp. 202-204.

3 Olthuis, I Pledge You My Troth3 p. 21.
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The single word troth captures the nuances of trust, reliabili
ty, stability, scrupulousness, ingenuousness, authenticity, in
tegrity, and fidelity. To be fickle, capricious, unreliable, 
shifty, whimsical, disloyal, rootless, perfidious is to be a n y 
thing but trothful. (1)

To be trothful requires an insight into the norms for troth; it
means knowing these norms and responding to them in obedience.

The jural analogy within the ethical aspect implies an insight
into the well-balanced proportionality between love of oneself and
love of one's neighbour; that is, one has to be true to oneself,
caring for one's own person, which images God, yet in a manner whicl
respects the ethical integrity of others, fellow image-bearers of
the Lord.

There is also an internal proportionality which refers to the 
differentiation of social relationships according to the societal 
structure within which each relationship is individualised. The 
norm of troth has a different meaning, depending on whether it is 
individualised in the family, the church, the state or the business 
enterprise. Faithfulness to one's neighbours, whether they be wife 
or children, friends or enemies, employer or employee, fellow- 
citizen or foreigner, should be harmonised in a manner which res
pects the different quality of each relationship. This requires the
economic "distribution of the sacrifices demanded by love with res-

2pect to the different moral duties."

1 Ibid.
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Trothful relations are obviously founded in intercourse between 
persons and between communities. Faithfulness cannot be expressed 
in the abstract, apart from concrete social interaction. To be 
faithful to one's neighbour means the positive and active concern 
and "having to do" with him. In this way, ethical insight can gu i d  
the opening of social relations, so that one takes steps to enter 
into relations with those of one's neighbours - from different 
socio-economic, ethnic and confessional groups, for example - with 
whom one would not normally come into contact.

Ethical knowing presupposes an insight into the ethical signifi
cance of a relationship, an act or an intention. To be indifferent 
to the implications of a handshake or a kiss, for example, is to 
that extent to be lacking in ethical insight.

Ethical insight is not a commitment to abstract principles, but 
the struggle to find positive forms which embody these principles. 
Faithfulness to a friend may be expressed in one period or country 
by a kiss, in others by a handshake; ethical action must take ac
count of these cultural responses, though it must not necessarily be 
content to remain passively within them, if the ethical norms in the 
dynamic of creation demand a progression of response, a new and more 
obedient positivisation.

2 Dooyeweerd, New Critique3 II, p. 161 n.; cf. ibid., pp. 154-
163.
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The ethical distinctions that one makes - between types of 
neighbours, for instance - will often overlap with other kinds of 
distinctions, because of the coherence and integrality of creation. 
However, the insight into the neighbourliness of the local shop
keeper, for example, will introduce a different quality to rela
tions with him, than if he is merely distinguished economically as 
a purveyor of goods. Ethical insight may thus guide the opening of 
the ethical anticipation within the economic aspect.

Ethical insight will be grounded in a sensitivity to ethical 
norms, which sense of faithfulness will orientate a person in a 
strange situation in which he is just beginning to make the correct 
ethical distinctions. One can often feel that such and such a 
course of action is the trothful one, without being able necessarily 
to pinpoint the characteristics of the situation which justify such 
a feeling (let alone be able to give a theoretical explication of 
these characteristics).

Ethical insight must be sustained by a certain vitality, which 
suggests the impetus or motivation to wrestle with the ethical im
plications of a situation, rather than merely to allow the problem 
to pass one by. There must also be the recognition that human a c 
tions do have implications for other persons, that what I do has an 
effect on other people, and that I am therefore in great measure 
responsible for the effects of my actions.

Ethical insight is not static and once and for all; it manifests
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a development over time, in response to the dynamic unfolding of 
creation and of human relations as a facet of creation.

Actions have implications for the welfare of others according t- 
the degree of their contact with the agent, the extent to which the: 
share the same ethical area or neighbourhood.

An ethical act is a unity in its multiplicity of moments. Sha
king hands, talking about the weather, asking about the family, are 
all moments in the conventional expression of concern and desire foi 
continued contact between two people; their ethical meaning only 
really becomes obvious in the total context of the relationship.

The ethical aspect has only one anticipatory moment, which re
fers to the confessional aspect. The lack of mediating aspects be
tween the ethical and the confessional aspects witnesses the close 
determination of ethical relations by faith; the opening of the 
meaning of the ethical aspect is thus almost wholly in terms of the 
direction that is given to its deepened meaning. The closeness of 
this link perhaps goes some way towards explaining the importance ir 
Christian theoretical reflection on ethics of the discipline of 
theology. Deepened ethical meaning is dependent on the confessional 
vision of a community for its material content; the autonomy of 
ethics is thus relative to the integral connection of this disclosec 
meaning with the pistical aspect. We will return to this theme in a 
general context in the conclusion to this chapter.

Ethical certitude is led by the confession of the Source of the
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fulness of religious meaning of the cosmos; all ethical relations 
are opened under the leading of this transcendent Idea. The rela
tion between husband and wife, between parents and children, betwee 
employer and employee, between a man and his many neighbours, will 
have its meaning regulated by the vision of life that leads a commu 
nity and its individual members. Christian faith will lead the 
opening of the meaning of the family as a temporal expression of th 
relation between God as Father and mankind as his children; the 
opening of the meaning of the marriage relationship as an expressio- 
of the love of Christ for his Church; the opening of the employer- 
employee relationship as an expression of the faithfulness of God t 
man and of man to God, and so on.*

An economistic faith, in its capitalist or its Marxist form, 
will lead to the construal of ethical norms in a one-sided economic 
way, so that duties are believed to have been fulfilled when the ap 
propriate material provision is forthcoming; this relative opening 
of the ethical aspect will also manifest itself in a rigid adherenci 
to contractual stipulations.

In naive experience, the ethical dimension will be unable to 
free itself from the level of social conventions and traditional 
ethical significance. Relative disclosure can only occur under the 
leading of an ethical Idea, which as such points in the transcendenl

1 Cf. Eph. 5:15 - 6:9, for example. Cf. Dooyeweerd, Hew Cri
tiquej III, pp. 303-304.
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direction, away from the retrocipatory foundational structure of tJ- 
ethical aspect; this Idea has a regulative import which must then t 
translated into a constitutive function via the retrocipatory m o 
ments whose opening it leads.

We may notice in conclusion the difference between the theoreti 
cal articulation of an ethical norm, such as is embodied in the c on 
ception of "respect for persons", and the actual living in a fashio 
which exemplifies the insight that others are to be treated with th  
integrity that their personhood requires, without necessarily being 
accompanied by the ability to provide a theoretical justification o 
this insight.

8. Confessional Knowing

The core meaning of the confessional or pistical aspect lies 
neither in subjective opinion (doxa) nor in intuitive certainty 
(evidentia)j rather, it is "that ultimate mode of certitude within 
the temporal order of experience which refers to an indubitable re

velation of God touching us in the religious center of our exis

tence.

We have already examined the confessional aspect, in a general

1 Dooyeweerd, Twilight of Thought, p. 138; cf. idem, New Cri
tique, II, pp. 303-304, and idem, "De Verhouding tussen Wijsbegeerti 
en Theologie en de Strijd der Faculteiten," PR, XXIII, 2, 50. Cf. 
also D. Zylstra, "The Pistical Aspect," in Systematische wijs
begeerte, pp. 198-217, for a summary of the literature.



way, in our consideration of the cosmic opening-process.* Our p ur
pose at this point is to explicate the internal structure of that 
aspect, whilst understanding that it is the direction given to this 
structure by the heart of man that is crucial in determining the in
fluence of confessional insight on the deepening of meaning.

Faith-confession expresses its foundation in the ethical aspect 
in the respect that is due to the revealed (true or imaginary) O ri
gin of meaning. Faith expresses itself in cultic honour and wor-

2ship. This is as true of Marxism and liberal Humanism, as it is ol 
Christianity, Judaism and Islam; the major difference is that the 
former faiths idolise man in one or another of his functions, where
as the latter find the Source of meaning in a transcendent God.

The Origin of all meaning (or a substitute) has a right to be
3worshipped, implying the correlative obligation of man to do so. 

Failure to worship God as God is the intrusion of apostasy into the 
temporal horizon, and establishes the antithesis between two human 
communities: that community which honours its obligation to worship 
God revealed in Christ, and that community which mistakenly accords 
the right to worship to an idol.

Faith certitude rests in the apprehension of the harmonious re-
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1 Vide supra} pp. 181-187.
2 Dooyeweerd, "De Verhouding tussen Wijsbegeerte en Theolo

gie en de Strijd der Faculteitenj " 51.
3 Ibid.
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Tati on between the relative and the absolute, the finite and the in
finite. Under the leading of an apostate faith, this constitutive
moment may be misconstrued after the manner of a radical or partial
disharmony between the Creator and the creation.*

Faith demands a sacrifice on the part of the creature for the
Creator, a regulation of a man's time and all other resources in a c
cordance with the confession of that which is of central importance

2in human life.
Faith is nurtured and confessed in intercourse with other belie 

vers, and it is in fellowship that the relation with God is rea-
3lised. There is also the demand that the faith be shared with non 

believers (believers in other revelations), as the road to bringing 
others to sharing in the certitude which one knows oneself.

Faith is alive to the confessional significance of all acts and 
events, but particularly to the significance of certain central 
events, such as the Resurrection of Christ or the Russian Revolu
tion. The assurance of the significance of such events is evoked b;

4the revelation concerning the true meaning of reality.
Faith is bound to the techno-cultural aspect of the cosmos. Re-

1 Ibid., 52.
2 Ibid.

3 Ibid., 52-53.
4 Cf. ibid., 53-54; Heb. 11, Matt. 13:3-17.
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velation, and the response of faith, thus have many positive forms 
over time, and ought to evidence a progress that is rooted in c o n 
tinuity with the conservation of all that is normative in previous 
responses.

Faith, as "certain knowledge", is grounded in the analytical as; 
pect in the moment of aonfessional discrimination or distinguish
ing.* Faith is not a mere mystical experience, a feeling of awe or 
of being overcome in the face of the all-encompassing or the numi
nous. Its normative character depends on the distinctions that c a n  
be made within experience, on which distinctions rests the ultimate 
contradiction between belief and unbelief (i.e. false belief).

Confessional feeling is the moment of trust or reliance in ev e r
oresponse to the confessional norms.

3Faith must needs grow from immaturity to maturity. In the a c 
ting out of faith into a dynamic creation, it is impossible for

1 Cf. Dooyeweerd, "De Verhouding 63: "Het geloof is naar 
zijn innerlijke aard een zeker weten, dat berust op pistische onder 
scheiding. Dit is de pistische analogie van het analytische als 
kern-moment van het logisch aspect. Het geloof is geen blinde sug
gestie, maar is naar zijn aard steeds met logische onderscheiding 
verbonden. En de contraire tegenstelling van geloof en ongeloof, 
die aan het normatief karakter van het pistisch aspect inhaerent is 
is gefundeerd in het logisch denkprincipe van de tegenspraak."

2 Ibid.

3 Ibid., 64.
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faith to stagnate without losing its inner character as transcender 
tal leading-function of the whole cosmic opening-process. This 
faith must indeed be nurtured, for it does not unfold in a rigid de 
terministic fashion.

Faith will recognise the efficacy of action undertaken by the 
Origin of meaning, and by the believer in response to revelation.
The Christian will apprehend the real effects of the Resurrection, 
of election and atonement, responding in repentance and prayerful 
obedience.* The Marxist will understand the inexorability of the 
dialectical process of history, and will respond in revolutionary 
action.

Faith cannot stand still; underlying the growth of faith, is th< 
kinematic analogy of development, implying the necessarily changing 
character of faith. The limits of all human action are set ulti
mately by the faith which guides a community or an individual. As 
such, faith knows no boundaries to the extensiveness of its expres
sion, yet as 1ife-direction, it will establish boundaries for human 
behaviour in all areas of life.

Finally, the faith of a man or of a community will have a unify
ing function, even if the faith is itself synthetic or internally 
contradictory. There is a drive within faith towards unity of vi
sion, in order that all dimensions of experience may be brought

1 Cf. ibid.



within its purview.*
It is evident that the type of insight we have termed "confes

sional knowing" is a special case amongst the ways of knowing, in 
that the opening of the confessional aspect cannot be understood in 
relation to the disclosure of anticipatory moments of meaning, but 
only in the context of the opening of the temporal horizon to a r e 
velation of the Source of meaning. As we have indicated previously 
the opening of faith must be described solely with reference to its 
direction, and we must speak of a degree of deepening of meaning 
which is correlative with the veracity of the presumed Origin of 
meaning.^

Yet it is still possible to recognise knowing-acts that are 
qualified by the confessional aspect; properly, the institutional 
office of preaching, for example, should be discharged by someone 
who possesses this kind of insight. Any person who is able to give 
a prophetic lead to a culture, however, in focussing attention on 
the confessional vision which is the true dynamic of cultural life, 
displays confessional insight. This understanding of the well- 
springs of cultural life, of the world view which directs a society, 
can only be brought to clarity by a few men who are specially gif
ted. Such men may hold any type of institutional office in society,
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1 Ct. ibid., 65-67.
2 Vide supra, pp. 181-186.
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or none, but they instil in the society a new sense of purpose, a 
new - or a renewed - vision. Ultimately, Jesus Christ is the p a r a 
mount example, in his redirection of men to God, but the Old and Ne 
Testament prophets and apostles possessed a similar insight, fillec 
as they were with the Spirit of God: the confessional insight that 
is embddied in Scripture is thus the absolute norm for the opening 
of culture, as the response to the revelation of the One God.

It is not difficult then to think of men who have led the rela
tive disclosure of temporal meaning by deepening a culture's confes 
sional vision, with varying degrees of faithfulness to the Word- 
Revelation. The proclamations of Luther and Calvin, of Churchill 
and Hitler, of Mohammed and Buddha, of Marx and Gandhi, and of a 
countless list of other people, stand out as calls to a people to 
dedicate themselves to a new perspective on life, as challenges to 
forge a culture which faithfully embodies the principles which they 
have enunciated; that many such proclamations will be driven by a 
spirit of complete apostasy from the revelation of God in Christ, 
does not affect the functional expression of faith as it leads the 
direction of a culture in subjection to principalities and powers.

Conclusion

The preceding analysis of the modal structure of the normative 
aspects, as these variously take the lead in an act of knowing, has 
only begun to touch on the complexity of these aspects. For, we mai 
distinguish not only primary analogical moments, but also the anti-
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cipatory or retrocipatory referring of such analogies to other m o 
ments of meaning.* The limited degree of complexity that has al
ready been introduced, however, is sufficient to display the dif
ferences between the nine distinct ways of knowing; it remains in 
conclusion to make some general observations concerning these.

We would refer firstly to the primacy of faith-certitude in 
leading the process of the opening of meaning. The opening of each 
aspect has its possibility in the vision of new meaning to be re
vealed. It is this conviction of what ought to be that leads the 
human subject on from presently positivised meaning in the dynamic 
unfolding of meaning.

It is the aesthetic vision which leads an artist, for example, 
that is the guarantee of the deepening of aesthetic meaning; it is 
the quality of this aesthetic confessional insight that differen
tiates amongst even those whose aesthetic horizons have been opened 
by the disclosure of the aesthetic anticipatory moments. That is to 
say, it is not merely an insight into aesthetic appropriateness, 
aesthetic faithfulness, and aesthetic conviction, that is important 
in the opening of aesthetic meaning, but primarily the quality of 
the aesthetic .conviction which will determine whether or not an a r 
tist is able to give direction to the aesthetic opening-process.

1 Cf. J.K. P o p m a , Inleidting in de Wijsbegeerte3 Kampen: 
J.H. Kok N.V., 1956, pp. 25-27.
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It is this quality of vision which fundamentally distinguishes 
the disciplined, technically competent artist, from the similarly 
disciplined and competent artist who also helps to determine that 
the meaning of beauty, harmony and coherence, will in subtle ways b 
different now that he has painted, composed or sculpted, and that 
all those who come after him will have to reckon with his contribu
tion. The insight of da Vinci into aesthetic perspective, of 
Michelangelo into aesthetic form, of Turner into the aesthetic r ep
resentation of light, cannot be explained merely on the level of 
technical innovation, but must be seen as the deepening of retroci- 
patory moments of aesthetic meaning under the leading of a creative 
vision of what that meaning ought to - and can - be. Only with s ue  
compelling insight could these men, and the many others who rank 
with them as leaders in the positivisation of aesthetic meaning, 
leave the relative security of the well-defined limits of art some
what behind them, in order that they might press forward to the po
sitivisation of new creational potentialities. (We will return to 
this theme in the following chapter.)

Secondly, we must remember the complementary nature of the 
various ways of knowing, as they lead human subjects into the di
verse dimensions of meaning, so that this meaning may be deepened, 
and concrete experience may be enriched. We have suggested that th* 
mutuality of these ways of knowing is underscored in oommunal 
praxis, as each individual recognises his particular contribution tc
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the life of the community, and his reciprocal dependence on the an« 
logous contributions of others. We have also remarked upon the r e 
lation of cosmological praxis, that determines the rhythm between 
these ways of knowing and concrete experience, as these ways of 
knowing first of all take their distance from concrete experience, 
and then feed back into it in an enrichening of its meaning.

Of interest at this point is Philip Phenix's analysis of the 
"realms of meaning", for there are some important similarities b e 
tween his conception and the view of knowledge that we have been de 
veloping.

Phenix is explicit about the "confession of faith ... the t h e o 
logical element" that lies at the foundation of his position.*

Philosophy as the love of wisdom may be regarded as a response 
to the lure of an integral purpose inherent in the world whose 
potentialities are progressively realized in the various types 
of encounter represented by the organized disciplines of civili 
zation. Thus conceived, philosophy is the source of guidance 
for the construction of a curriculum in which the highest f ul
filment of the universal purpose may be achieved. (2)
Phenix makes it clear that the realms of meaning are groupings

of disciplines organised according to "general similarity of logica
3structure"; such a classification is necessary mainly as a means o

1 Philip H. Phenix, "Philosophy and Education: A Synoptic View," in Philosophy and. Education: Proceedings of the Internationa 
Seminar, March 23-25, 1966, The Ontario Institute for Studies in 
Education, Monograph Series No. 3, Toronto: Ontario Institute for 
Studies in Education, 1967, p. 142.

2 Ibid., p. 135.
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simplifying the task of curriculum planning, by reducing the com
plexity of the range of meanings with which one has to deal.

For Phenix, "human beings are essentially creatures who have tin 
power to experience meanings. "*

Analysis shows that the meanings by which human nature is de
fined are conscious experiences with structural principles, s o m  
of which prove capable of elaboration as cultural traditions 
with corresponding symbolic expressions. These traditions of 
significant meaning may be found in the most refined and articu 
late form in the various scholarly disciplines. (2)

Thus, it is the (scholarly) disciplines which will give us the clea
rest insight into the nature of man and of his experience of the
world.

Phenix conceives of a discipline as a particular way of looking
3at the world and ordering our experience of it. Hence, at the sam 

time as they uncover an aspect of reality, they disclose to man an 
aspect of himself; the meanings that man may have are the meanings

4that they world may have for him. As such, the disciplined ways o

3 Phenix, Realms of Meaning, p. 25.

1 Ibid., p. 5.
2 Ibid.j p. 29.
3 Phenix, "Philosophy and Education: A Synoptic View," p. 130.
4 Philip H. Phenix, "The Disciplines as Curriculum Content," ii 

Edmund D. Short and George D. Marconnit (eds.), Contemporary Though- 
on Public School Curriculum: Readings, Dubuque, Iowa: Wm. C. Brown 
Company, 1968, p. 136.
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knowing are not to be understood as restricted to scientific know
ing; there are many ways that man may approach the world, and the 
world has many sides that it may reveal to him.

[Science] does not deal with the actual world in the fullness c 
its qualitative meanings. Rather, certain carefully defined 
aspects of the experienced world are selected as the basis for 
scientific descriptions. Different sciences deal with differer 
aspects of the experienced world, using different schemes of at 
straction. (1)
Thus, there is scope within Phenix's classification of science 

not only for the physical and the life sciences, but also for p sy
chology and the social sciences (of which he instances sociology an 

oeconomics).
Because Phenix has recognised the abstractive character of the 

theoretical attitude of thought, he is able to place it as one way 
of knowing the world alongside others, the range of which is deter
mined in principle by the range of aspects that may be distinguishe 
in reality.

However, there is an ambiguity in Phenix's circumscription of 
the scientific disciplines and other ways of disciplined understan
ding; this is an ambiguity which can yet be resolved, even if Pheni: 
is not sufficiently explicit in making the requisite distinctions. 
Thus, speaking of the disciplines in general, he says:

1 Phenix, Realms of Meaning, p. 96.
2 Ibid.j p. 28.
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Each discipline yields a particular set of perspectives on the 
world. These perspectives are not the only possible ones. T h e  
do not represent reality in its concrete fullness, but only ab
stractions from that fullness. The nature of the abstractions 
chosen depends on the purposes they are meant to serve. Other 
purposes require other modes of abstraction. (1)

As examples of these different perspectives, Phenix mentions music,
painting, religion and geography, and also the physical sciences an-
biology.

It would seem that the disciplines in general are characterised 
as particular perspectives on the world, whereas the scientific dis
ciplines are specifically determined by an objective element, the 
"carefully defined aspects" that serve as their fields of investiga
tion. Thus, the disciplines in general are characterised by an ab
stracting that is a particular way of looking at the world, exclu
ding other possible ways of looking at the world; the scientific 
disciplines have the further quality of being an abstracted way of 
looking at the world that abstracts particular aspects of it. Thus, 
the purpose of scientific abstraction is different to that of the 
abstraction of other disciplines. In our terms, the non-scientific 
disciplines are distanced only on the subjective side, whilst the 
scientific disciplines are "doubly-distanced", being characterised 
by abstraction on both the objective and the subjective sides.

Phenix's analysis of knowledge is quite consciously an analysis

1 Phenix, "Philosophy and Education: A Synoptic View," p. 131.
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of the disciplines; for pragmatic purposes, Phenix examines certair 
sociological categories in order to uncover their logical features. 
The educator, says Phenix, is vitally concerned to classify know
ledge according to its appropriateness for learning, and its useful 
ness to the learner; further, because education is a communal ac t i 
vity, classification should relate to society and culture, rather 
than to individual demands.* This pedagogical interest leads Pheni 
directly to the disciplines, "as knowledge the special property of 
which is its appropriateness for teaching and its availability for

plearning. A discipline is knowledge organized for instruction."
Phenix thus adduces a further reason for founding a theory of 

curriculum on a classification of the disciplines, viz. the pedago
gical character of the latter. The purely utilitarian notion of ap 
propriateness, however, begs the question of the more fundamental 
appropriateness or "worthwhileness" of the disciplines as the frame 
work for education, the justification of which must lie in the onto 
logical and epistemological status of the disciplines as the realms 
of meaning.

The evidence for the inherent learnability and utility of the 
disciplines is located by Phenix in their ability to sustain "an as

1 Philip H. Phenix, "The Architectonics of Knowledge," in Stan 
ley Elam (ed.), Education and the Structure of Knowledge: 5th Annua 
Phi Delta Kappa Symposium on Educational Research, Chicago: Rand 
McNally, 1964, p. 47.

2 Phenix, "The Disciplines as Curriculum Content," p. 133.
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sociation of specialized enquirers who follow certain common rules
of procedure governing the scope and methods of inquiry."* In this
sense, the disciplines are defined by "the historic communities the

2... generate productive inquiry;" one's search for the distinct 
qualities of disciplines should thus begin with their social m a n i 
festations, the journals, societies and institutions that sustain 
them.3

The feature of a discipline that is most closely linked with it 
social manifestations is its "dynamism", which accounts for the prc 
ductivity, fruitfulness or generativity of a discipline. In fact, 
Phenix goes so far as to say that "each discipline is defined by tY 
principle of generativity, the operation of which is evidenced by a 
community of specialists pursuing inquiries according to a common

4rule or methodology."
We must pause to ask just what sort of equivalence there is b e 

tween these various notions. Are learnability and utility really 
evidenced by the viability of a social group? Certainly, to become 
a member of any group, one has to be able to learn its procedures, 
rules and rites; but the fact that these can be learned is no gua

1 Phenix, "The Architectonics of Knowledge," p. 47.
2 Ibid., p. 63.
3 Ibid., p. 74.
4 Ibid., p. 51.
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rantee of the ease with which they may be learned. Some groups m a y  
be defined by the very difficulty of learning the norms that they 
embody, the barriers that have to be overcome in various ceremonies 
of initiation. And it may not be easy to arrive at a definition o f  
utility that is neutral between the various disciplines, other than 
adequacy for continuing the life of the group in question, in which; 
case the notion becomes circular.

How are learnability and utility related to dynamism and genera 
tivity? By "dynamism", Phenix intends to indicate a logical featur 
of a discipline, "the power of leading on to further understan
dings."*

A discipline is a living body of knowledge, containing within 
itself a principle of growth. Its concepts do not merely sim
plify and coordinate; they also invite further analysis and syn 
thesis.... Its concepts suggest new constructs which provide 
larger generalizations and reconstituted modes of coordination.
--  Instructiveness is proportionate to fruitfulness. Know
ledge which only organizes the data of experience but does not 
excite further questions and inquiries is relatively undiscip
lined knowledge. Disciplined ideas not only constitute familie 
of concepts, but these families beget progeny. They have gene
rative power. This is why they are instructive. They lead on 
and out: they educate. (2)
A discipline constitutes a dynamic heirarchy of concepts, and 

the movement of thought leads one, by processes of generalisation, 
explanation, correlation, and so on, from one concept to another.

1 Phenix, "The Disciplines as Curriculum Content," p. 135.
2 Ibid.
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That this is not a random movement is determined by the structure o  
the discipline; in fact, says Phenix, it is only by conformity to 
the relationships and patterns that constitute a discipline that on 
can be said to learn anything at all, for knowledge depends on 
structure. Utility is considered to be a corollary of learning; 
only those practical applications that conform to the structure of 
the cognitive disciplines will be viable.*

Although Phenix is concerned to uncover the principles by w h i c h  
a discipline is structured, he maintains that the place to start th 
search is with the groups that are maintained by various disciplina 
ry procedures. His method of classification is thus not an a prio 
ri one; he derives his categories of extension and intension from a  
analysis of the logical structures of the socially-sustained discip 
lines, seeking "some common threads that would provide a basis of

3classification." Hirst suggests that Phenix's categories are arbi 
trary, and have nothing to logically commend them over numerous a l -

4ternative categorisations. This is to mistake their import for 
Phenix, however: the categories are not a priori principles from 
which possible disciplines may be logically derived; rather, they

1 Phenix, "The Architectonics of Knowledge," pp. 50-51.
2 Ibid,y p. 74.
3 Ibid.j p. 67.
4 Hirst, Knowledge and Curriculum, pp. 59-61.
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are Phenix's description of the transcendental conditions of actual 
disciplines. Their value is that they bring the diversity of disci 
plines under a limited range of nine categories, which are in turn 
complex categories developed from six simple categories, which can 
themselves be regarded as expressions of two fundamental dimensions 
of knowledge; this is in accord with Phenix's basically idealist 
conception of knowledge and reality.*

An architectonic of knowledge is important for pedagogy because 
it provides a framework for decisions about the range and balance o 
a curriculum; it points to possible productive relationships betwee 
different components of knowledge; and it allows for economy of 
learning, by reducing the redundancy that arises from the repetitio 
of learning of the same type because it is not recognised to be so.

Confronted with the diversity of disciplines, Phenix seeks a 
means of simplification; theoretically, the criteria for this pro
cess are the logical categories of extension and intension; in prac 
tice, however, it is the six realms of meaning that assume priority 
These realms "provide a rationale of determining the scope of stu
dies in general education and a basis for discriminating the most

3general structures that aid in transfer of learning." Although

1 Phenix, "The Architectonics of Knowledge," pp. 67-68, 54-55;
iidem, Realms of Meaning, pp. 23, 26-29.

2 Phenix, "The Architectonics of Knowledge," pp. 44-45.
3 Ibid., p. 62.
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"only knowledge contained in the disciplines is appropriate to the
curriculum,"* the possible patterns of organisation are determined

2by the generic classes.
Leaving the logical categories to one side for the moment, it

appears that the criteria for the distinction of realms of meaning
and disciplines are the same:

Each realm of meaning and each of its constituent sub-realms 
[viz. the disciplines] may be described by reference to its t y 
pical methods, leading ideas, and characteristic structures. 
These features may be exhibited both in their uniqueness for 
each realm or subrealm and in their relationships and continui
ties with the other types of meaning. (3)
It is only when we approach knowledge from the direction of l o 

gical structure, so-called, that it is possible to distinguish the 
realms from the sub-realms; when knowledge is approached sociologi
cally and pedagogically, only the disciplines may be discerned. Th 
logical categories are most useful in providing a common denominato 
by means of which the disciplines in their diversity may be com
pared; but the diversity itself is not founded in principles of l o 
gical exclusion, but in the differences in method, leading ideas, 
and structure. The generic classes may "define the possible funda
mental kinds of meaning,"^, but the actuality is determined by the

1 Phenix, "The Disciplines as Curriculum Content," p. 133.
2 Phenix, "The Architectonics of Knowledge," p. 62.
3 Phenix, Realms of Meaning3 p. 6.
4 Phenix, "The Architectonics of Knowledge," p. 61.
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communities of specialists that have developed particular types of 
meaning.

Phenix's understanding of the relations between the logically- 
derived generic classes, the realms of meaning, and the disciplines 
is described in the following table:*

Generic Classes Realms
of Disciplines

Quantity
Extension

Quality
Intension

Meaning

General Form Symbolics Ordinary language, 
mathematics, non- 
discursive symbolic 
forms

General Fact Empirics Physical sciences, 
life sciences, p sychology, social 
sciences

Singular Form Aesthetics Music, visual arts, 
arts of movement, 
literature

Singular Fact Synnoetics Philosophy, psycho
logy, literature, religion, in their 
existential aspects

Singular
General Norm

Norm Ethics The various special 
areas of moral and 
ethical concern

Comprehensive Fact 
Comprehensive Norm 
Comprehensive Form Synoptics

History (temporal) 
Religion (ultimate) 
Philosophy (interp
retative)
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We must question the tenability of the generic classification o 
meaning: the modal diversity of meaning cannot be uncovered by a 
classification oriented to aspects of logical meaning. Such a 
method, which supposes that the logical aspect underlies all diver
sity of meaning, betrays Phenix's idealist assumptions. For Phenix 
the order that is present in the world is an ideal order, that is 
not immediately present to the understanding in everyday experience 
it is by analytical means that man is able to penetrate the seeming 
ly random nature of sensory impressions to the rational structure 
that lies behind it. Although meaning is given, it is given only t 
an actively reconstructing mind: all meaning is thus the product of 
the abstraction of a not immediately perceptible structure.*

1 Cf. Phenix, Realms of Meaning, p. 28, and idem, "The Archi
tectonics of Knowledge," pp. 60-61.

1 This idealist position (though Phenix himself describes it a: 
"realist", to distinguish it from nominalism) seems to be the only 
way in which the apparent contradictoriness of two such statements 
as the following can be resolved: "There is a logos of being which 
it is the office of reason to discover. The structure of things is 
revealed, not invented, and it is the business of inquiry to open 
that structure to general understanding through the formation of a p 
propriate concepts and theories. Truth is rich and varied, but it 
is not arbitrary. The nature of things is given, not chosen, and i* 
man is to gain insight he must employ the right concepts and 
methods. Only by obedience to the truth thus discovered can he 
learn or teach." Phenix, "The Disciplines as Curriculum Content," 
p. 136. "What occurs in disciplined thinking is a reconstruction o* 
experience. The brute multiplicity of primordial experience is s i m 
plified by conceptual abstraction, and these abstractions are then 
synthesized into more and more comprehensive patterns of coordina
tion. In this way naive experience is transformed from a meaning-
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This account, however, confuses the pre-theoretical concepts of 
everyday experience with the theoretical concepts of science. 
Phenix's view of concrete experience as a "multiplicity of impres
sions which impinge on the senses and the imagination," which must 
be transformed by conceptual abstraction "from a meaningless hodge
podge ... into a relatively meaningful pattern of understanding,"* 
is motivated by a misconstrual of a product of analytical abstrac
tion as the prime datum of experience. "Sensory impressions" are 
not given explicitly in naive experience; they must be abstracted 
from this experience as the intentional objects of theoretical 
thought. "Sense data", or any other candidates for the status of 
"basic statements" or "primary properties", can only be derived froc 
common experience by an explicit focussing on properties of a parti
cular kind, to the exclusion of attention to other types of proper
ties; to regard such theoretical objects as the raw material of con
ceptual knowledge is to regard uncritically what should be a funda
mental problem for theoretical thought.

That Phenix is able to rather unceremoniously collapse the nine 
generic classes into six realms of meaning is perplexing if the lo-

less hodgepodge of impressions into a relatively meaningful pattern of understanding." Ibid., p. 135.

1 Ibid., pp. 134-135.
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gical criteria are indeed as fundamental as he believes. There m a y  
be some justification for grouping the comprehensive classes to
gether, but this would only carry weight if the general and the sirt 
gular classes, respectively, were also grouped together; in this 
event, it is difficult to see the logical force in a grouping that 
would include symbolics, empirics and ethics. Besides, there w o u l d  
be equal grounds, or lack thereof, for grouping all the normative 
classes together, or all the formal or the factual classes. There 
is in fact no logical ground in Phenix's analysis for deciding on 
just the groupings that he does, in preference to other possible 
groupings.

Although Phenix purports to root his classification of meaning 
in the possible combinations of types of logical quantity (the re
lation of the knower to some range of things known) and types of 
logical quality (the reference to what actually exists, to imagined 
possibilities, or to what ought to be),* it is evident that the in
ternal structural criteria are more important in determining his 
sixfold schema of realms of meaning. Each realm of meaning has a 
particular structure or character; the disciplines are then distin
guished as subrealms by their distinctive subject matter, their rep-

?resentative ideas, and their methods of inquiry. Phenix's descrip-

1 Phenix, Realms of Meaning, pp. 26-28.
2 I b i d p. 54; the similarities to Hirst's criteria are evi

dent: vide supra> p. 21.
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tion of structure is at the one time a description of human func
tions (expressing and communicating, describing, making and perceiv 
ing significant objects, entering into relations, deciding between 
right and wrong, and comprehending integrally) and the social el a ba 
rations of these (symbolic, empirical, aesthetic, synnoetic, ethica. 
and synoptic).*

Phenix has rejected the view that reason is of the essence of 
human nature:

Such ideas as rationality, reason, and mind tend to be too n ar
rowly construed as referring to the processes of logical think
ing. The life of feeling, conscience, imagination, and other 
processes that are not rational in the strict sense are exclude 
by such a construction, and the idea of man as a rational anima 
in the traditional sense is accordingly rejected for being too 
one-sided.
This difficulty can be avoided by using a unifying concept that 
expresses the broader connotations of the idea of reason. The concept proposed is meaning. This term is intended to express 
the full range of connotations of reason or mind. Thus, there 
are different meanings contained in activities of organic ad
justment, in perception, in logical thinking, in social organi
zation, in speech, in artistic creation, in self-awareness, in 
purposive decision, in moral judgment, in the consciousness of 
time, and in the activity of worship. All these distinctive hu 
man functions are varieties of meaning, and all of them to
gether - along with others that might be described - comprise 
the life of meaning, which is the essence of the life of man.
The proposed philosophic answer to the question about the naturi 
of man, then, is that humans are beings that discover, create, 
and express meanings. Moreover, human meanings extend across a 
broad spectrum, encompassing all the unique qualities of mind 
described by the scientists and scholars who study human nature 
(2)

1 Phenix, Realms of Meaning3 p. 48.
2 Ibid.3 p. 21.
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It is clear that the motivation underlying Phenix's attempt to 
classify the various realms of meaning is similar to that which in
forms our own analysis of the ways of knowing. We have been con
cerned to broaden the traditional understanding of knowledge, to ir 
elude non-analytically-qualified types of knowing alongside the mor 
usually favoured type of theoretical knowing: Phenix shares a si m i 
lar concern.

The differences between Phenix and us result from Phenix's fail 
ure to follow through in a systematic manner his distinction betwee 
the scientific and the non-scientific disciplines; this failure 
stems ultimately from Phenix's idealist presuppositions, which d i 
rect the levelling of the boundary between theoretical thought and 
concrete experience.

When Phenix maintains that "only knowledge contained in the dis 
ciplines is appropriate to the curriculum," and then defines a d i s 
cipline as "knowledge that special property of which is its approp
riateness for teaching and its availability for learning,"* it is 
evident that his argument is not advanced at all. It is only as a 
claim to an exhaustive analysis of distinctive types of meaning, 
that Phenix's. classification can lay claim to providing the neces
sary framework for the curriculum. The confusion in his account 
then intrudes, because he does not sufficiently distinguish the

1 Phenix, "The Disciplines as Curriculum Content," p. 133.
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general notion of a discipline as a particular sort of perspective 
on the world, sustained by a community committed to its structural 
principles and modes of inquiry and procedure, which might encompass 
such "disciplines" as ordinary language, nondiscursive symbolic 
forms, music, literature and religion, from the special notion of a 
discipline as a scientific undertaking, the focussing on an abstrac
ted aspect of the world, which would encompass other activities in
cluded in his list of disciplines, such as mathematics, physical 
sciences, psychology, history and philosophy.

When Phenix maintains that all curriculum content should be 
drawn from the disciplines, he can be understood to be making either 
the weak claim that such content is to be derived from the range of 
communally sustained perspectives on the world, which perspectives 
can be recognised as being of distinctive types, or the stronger 
claim, that only the scientific disciplines, as the "most refined 
and articulated" expressions of these various types of "conscious 
experiences with structural principles", can provide the foundation 
for the curriculum.* One would hypothesise from Phenix's delinea
tion of the nature of man, that he would prefer to make the weaker 
claim, but the multi vocality of his notion of a discipline makes it 
understandable that he should be taken to be making the stronger 
claim: it is evident that Jane R. Martin, for example, in her ar-

1 Phenix, Realms of Meaning, p. 29.
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t i d e ,  "The Disciplines and the Curriculum," assumes that this is 
Phenix's intention.* When Phenix counsels that "the content of in
struction should be drawn entirely from the fields of disciplined 
inquiry," and then refers to the contributions of "a great network 
of skilled inventors, experimenters, artists, seers, scholars, p r o 
phets, and saints," as exemplars of such inquiry, it is apparent
that the range of disciplines that he has in mind extends far be-

2yond the boundaries of science.
We may restate Phenix's position in a form which is acceptable 

to us, by deleting the references to this ambiguous notion of "dis
cipline". We would then maintain that the content of the curriculu 
should respect the many ways of knowing that are open to man, so 
that students are introduced to the rich variety of possible meanin 
in creation, in a manner which allows the requirements of breadth a 
understanding and specific depth of insight to be fulfilled. We 
would also have a higher regard for concrete experience than does 
Phenix, and would contend that the ways of knowing do not function 
to bring order into chaos, but to deepen in particular dimensions 
the understanding of an integral and law-ordered reality.

The difference between our analytical account of the structure 
of the various aspects of meaning, as these take the lead in acts a

1 EPAT, I, 1, March 1969, 23-40, 23 note.
2 Phenix, Realms of Meaning} p. 10.
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knowing, and Phenix's attempt to incorporate all meaning within a 
general logical framework, is that the former intends to display an 
ontic diversity in a manner which respects modal sphere sovereignty 
whereas the latter intends the levelling of this diversity under 
formal logical categories. We would maintain that the structure of 
of the ways of knowing is logically distinguishable3 but that it is 
not fundamentally logical in character.

We must agree with Phenix that the various ways of knowing be
come identified with different communities of specialists. Because 
we do not hold that meaning is the peculiar province of these commu
nities, however, but confess the fundamental meaning-character of 
concrete experience, we recognise the udergirding communality of 
this experience, to which the various modes of specialised meaning 
ought to contribute their limited perspectives for the deepening of 
meaning. We would thus differ with Phenix in his contention that 
all curricular content ought to be derived from these specialised 
ways of knowing: these special types of insight ought to be the s er
vants of the integral knowledge that can only arise in concrete e x 
perience, and should therefore find their starting-point and their 
ultimate reference in this experience; education must respect this 
cosmological rhythmic relation between concrete knowledge and the 
various ways of knowing.


