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MA-EL ISSUE
ICS serves those who wish to discern and follow redemptive paths of 

blessing by educating transformative leaders through a threefold 
strategic vision that includes teaching, research, and public outreach. 
For more than 50 years, ICS has contributed to the development of 

promising practices in Christian education through robust scholarship in the philosophy 
of education, as well as ongoing public outreach and research relevant to educators and 
their communities.

In this issue of Perspective, we are introducing to you our new Master of Arts (Philoso-
phy) in Educational Leadership (MA-EL) program, the fruit of a collaboration between 
ICS and the Christian Teacher Academy (CTA). This new stream of ICS’s MA program 
responds to the educational leadership needs that professionally engaged teachers and 
school administrators in the Ontario Christian school movement have identified. The 
MA-EL combines a solid philosophical foundation in contemporary educational theory 
with a strong orientation towards application in educational practice. 

In addressing the current needs of educational leaders and their communities, the 
MA-EL fosters innovation in Christian K-12 pedagogy through a curriculum inspired 
by a restorative justice paradigm that focuses heavily on project-based learning. At the 
end of the program, teachers and school administrators will be able to integrate philo-
sophical insights, experiential learnings, and practical skills in their efforts to cultivate 
transformative learning communities. As a result, this distinctive program will help 
educational leaders build and sustain schools capable of forming students who care 
deeply about the restoration of our broken world. 

For more information on our MA-EL program 
visit www.icscanada.edu/academics/educational-leadership 
or email academic-registrar@icscanada.edu

About This Issue
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became a light to our path. All we 
knew is that, when we joined the 
Edmonton Community League soccer 
and basketball teams (go McQueen!), 
we were hard pressed to explain why 
we didn’t attend the local public 
school our other teammates attended.

My formal education would 
continue at Edmonton Christian 
High School, King’s College (now 
King’s University), and finally ICS. 
I must be honest and confess that I 
didn’t intentionally choose this path, 
at least at first. Being part of such a 
close-knit religious community can 
feel claustrophobic at times, and so 
after a year at King’s I transferred 
to the University of Alberta, where 
I spent two years. While I enjoyed 
my time at UofA, especially my 
job as Entertainment Editor of the 
biweekly student newspaper, The 
Gateway, from an educational stand-
point I began to feel dissatisfied, as if 
something were missing. I couldn’t 
put my finger on it precisely, but I 
began to think back on my first year 
at King’s—how easy it was to form 
relationships with professors, how it 
was a safe place to wrestle with faith 
issues, how I had freedom to explore 
all sides of my spiritual identity in 
a nurturing context. At that point, 
I made my first intentional deci-
sion to choose Christian education, 
returning to King’s to complete 
my undergraduate degree, and have 
never regretted that choice.

From my current position, I can 
now look back over the course of my 
education and see God’s hand at work. 
In order to write this piece I’ve been 
pulling out old photo albums and 
school yearbooks, and viewing them 
in a whole new light. Viewing all the 
pictures of the track meets, field trips, 
band performances, and school plays, I 
am suddenly struck by how incredibly 
blessed I am to have been educated in 
such a community, one that has taken 
care to ensure that my faith journey 
and my intellectual growth could 

be deeply integrated—all the way 
from kindergarten to the completion 
of a PhD! ICS’s supporters have been 
an important part of this “cloud of 
witnesses,” and should feel justifiably 
proud of this achievement.

My deep appreciation for the 
excellent Christian education I 
received makes me incredibly 
excited and passionate about the 
fruits of our recent partnership with 
the Christian Teacher Academy in 
Hamilton, Ontario: the new Educa-
tional Leadership stream in our MA 
program, designed specifically to 
meet the professional development 
needs of Christian school teachers and 
principals. You will learn more about 
this exciting and distinctive program 
in this special issue of Perspective, and 
my hope is that after reading the 
stories from all its various stakehold-
ers you will become as excited about 
the potential of this program as I am. 
You will learn about teachers work-
ing to build a culture of restorative 
justice in the classroom, as well as the 
transformative potential of project-
based learning. Most importantly, you 
will learn about the important work 
that passionate, caring people are 
undertaking in order to ensure that 
Christian schools remain support-
ive contexts of character formation, 
instilling in students a deep desire for 
God’s coming kingdom of shalom.

 I could get a little emotional if I 
keep talking about this program. Let 
me conclude, then, by simply say-
ing how rewarding it has been for me 
to come into a position where I can 
repay, in some small way, my debt 
to the Christian school movement in 
Canada, and thereby help continue 
ICS’s 50-year legacy of supporting this 
movement in an exciting new way. We 
are just beginning this journey, and I 
hope we can count on you to support 
our efforts to establish this fledgling 
academic program so that it may serve 
and support leaders in Christian educa-
tion for decades to come. 

Your word is a lamp to my feet  
and a light to my path.

Psalm 119:105

T he above-quoted words 
of Psalm 119:105, if my 
memory is correct, served 
as the identifying scripture 

passage for West Edmonton Chris-
tian School, where I attended grades 
1-9 from 1975-84. At least, I seem 
to remember a pale yellow report 

card with these words affixed to the 
front; there might even have been a 
picture of a lamp, I’m not sure. I also 
remember the fiery red school t-shirt 
we wore, emblazoned with a white 
outline of three flames, along with 
the circle-triangle-fish icon that was 
our school crest.

As students, I don’t think we 
reflected too much upon the fact 
that we went to a “Christian” school, 
nor were we all that aware of the 
sacrifices, financial and otherwise, our 
parents and the wider community 
made to ensure that we could learn 
in a context were God’s word indeed 

It Takes a Village

by Ronald A. 
Kuipers,

ICS President
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S ometimes, in God’s 
economy of time, you need 
to wait 20, 30, or even 50 
years for a dream to become 

reality. When it does, it brings a 
sense of excitement and fulfillment. 
I was blessed with that sense last 
spring when I joined Gideon Strauss 
and three creative Christian educa-
tors to envision and plan for ICS’s 
MA (Phil) in Educational Leadership 
(MA-EL). 

You could say that I “waited” 34 
years for this meeting. When I was 
appointed as ICS’s Senior Member 
in Philosophy of Education in 1985, 
developing a master’s program 
in Education geared to Christian 
educators was a specific part of my 
mandate. This focus was nothing 
new for ICS. In fact, ICS traces its 
engagement with Christian educators 
to its very beginnings. In 1968 the 
Association for the Advancement of 
Christian Scholarship (AACS) (the 
parent organization of ICS) teamed 
up with the Ontario Alliance of 
Christian Schools (OACS) to orga-
nize a Summer Program in Christian 
Education (SPICE). SPICE was essen-
tially a series of curriculum writing 
workshops, rooted in the conviction 
that curriculum materials imbued 
with a Christian worldview were the 
key to implementing a Kuyperian 
vision of the transformation of educa-
tion and culture. Although the OACS 
cut its ties with SPICE, the program 
continued under the leadership of 
Arnold De Graaff, who in 1970 was 
appointed as ICS Senior Member in 
Psychology and Education. 

In 1973 De Graaff and Jean 
Olthuis edited a 600-page teachers’ 
manual called Joy in Learning. It rep-
resented a radical proposal to overhaul 
the elementary school curriculum, 
eliminating subject divisions in favour 
of thematic units (quite similar to 
today’s project-based learning model), 
all shaped by the overarching theme 
of “God’s Plan; Our Task.” In 1974 

the AACS adopted a new organiza-
tion, the Curriculum Development 
Centre (CDC), as its second project 
alongside ICS. With De Graaff as its 
Director, CDC planned an ambitious 
program of curriculum writing and 
publishing. In 1976 CDC became 
independent of the AACS/ICS, but 
continued to operate at 229 College 
Street into the 1980s.

One of the first steps in my role as 
an ICS faculty member was to ensure 
that our Education courses (as well 
as Biblical Foundations and World-
view Foundations) were approved for 
credit toward the Christian School 
Teachers Certificate (an Ontario-
based program primarily for educa-
tors who had completed their teacher 
training in public universities). 

Four years later, in 1989, my 
career came to a fork in the road and, 
following the alleged wisdom of Yogi 
Berra, I took it—serving as both ICS 
president and faculty member in 
Education. Institutional leadership 
proved to be the greater challenge, so 
to keep ICS’s ongoing investment in 
education moving forward, Educa-
tion was offered as a stream within 
the Master of Worldview Studies 
program. The appointment of Ken 
Badley rejuvenated our efforts for a 
time, as did a significant partnership 
with the National Institute for Chris-
tian Education (NICE) in Australia. 
NICE had developed an accredited 
master’s program offered primarily 
on a distance education basis. They 
were ahead of their time! The pro-
gram’s director was Doug Blomberg, 
already well-known at ICS through 
his writings and his sojourn at Calvin 
College. Under the terms of the part-
nership, ICS adapted NICE courses 
for the North American context. The 
distance education model not only 
allowed ICS to connect with teachers 
far removed from Toronto, but also 
made it possible to appoint instruc-
tors other than full-time ICS faculty. 

The arrangement with NICE did 

not eliminate the need for a faculty 
member in Philosophy of Educa-
tion, however. To my mind, the most 
qualified candidate was Doug Blom-
berg. But there was a slight problem 
of geography and Doug’s family 
and professional ties in Australia. 
The solution took the form of a 
six-month visiting professor appoint-
ment in 1997. One visiting profes-
sorship became three, and in 2000, 
led to a full-time appointment. 
Doug’s arrival came as a great relief, 
and during his tenure at ICS he laid 
important groundwork for the pro-
gram that is now taking shape. 

And so we come to that meet-
ing last spring, an important step 
toward fulfillment of that mandate 
I was given almost 35 years ago. 
God’s faithful-
ness is amazing. 
What excites me 
about the MA-EL 
program is that it 
is not driven from 
the top down, but 
from the bottom 
up by seasoned 
educators. Their 
vision is captured 
in phrases like 
“deep learning” 
and “teaching 
for transforma-
tion,” themes that 
resonate very well 
with what ICS has 
stood for from the very beginning. In 
fact, the titles of both the cornerstone 
course (Finding Joy in Learning) and 
the capstone course (Celebrating Joy-
ful Learning) intentionally hearken 
back to the early history, but with a 
forward-looking vision. 

According to the prophet Joel, 
I’m now part of the generation that 
should dream dreams, while these 
younger educators see visions (Acts 
2:17). The MA-EL program makes it 
easy to dream of what could happen 
under the Spirit’s guidance! 

Engaging Christian Education at ICS: 
An Ongoing Story

by Harry
Fernhout
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Heading back to school is a big 
jolt into a new rhythm for students, 
teachers, and families. It’s fast-paced 
and just a little—well, okay, a lot—
chaotic. There was one day in the 
second week of school this year when 
I realised I’d been wearing my shirt 
inside out all day. I’m the Dean and 
when you are trying to be an oasis 
of calm for faculty, the fount of all 
knowledge and a reassuring pres-
ence, this isn’t the look you want. 
But the start of a new academic year 
is the perfect time for trying on new 
things. Maybe we don’t need to turn 
things completely inside out, but 
my sense is that Christian education 
has to gather itself and articulate 
the old priorities in new ways to 
the church and to the world for the 
kingdom of God.

Like most educators, I do many 
things including lecturing, mentor-
ing, writing, speaking, project man-
agement, and administration. So my 
God-given vocation, as I understand 

it, is to grapple with what distinc-
tively Christian teaching, learning, 
research, and institutional culture 
means in practice. How do we form 
disciples with our pedagogy? How 
do we measure formation? And 
what are the systems we need to put 
in place to model the kingdom of 
God in learning communities? 

One of the privileges of my work 
in the last five years has been the 
ability to travel internationally. It 
gives me a vantage point to com-
ment on some of the trends, some of 
the new conversations, where I see 
hope and harvest for Christian edu-
cation. Currently, I am observing 
a growing international consensus 
around reimagining Christian edu-
cation for the post-industrial and 
post-Christian context. Education 
in this space has been made less 
human by practices of bureaucracy, 
the political, and the pragmatic. 

Christian education ought to 
reinforce in society a deep suspicion 

I still have that “back to school 
feeling.” In Canada, at the time 
of writing, we are only into the 
third or fourth week of classes. 

This is a historic legacy of the agrar-
ian year when harvest was the prior-
ity and young people were needed to 
help gather it in. In this piece I want 
to reflect on education as a space 
where old and new priorities collide 
and on the ways that Christian edu-
cation is responding to these shifts, 
poised to gather a harvest. 

For many the “back to school” 
feeling is a combination of excite-
ment and anxiety. I have a recurring 
nightmare towards the end of every 
August that this will be the year I’ve 
forgotten how to teach. In my dream 
I’m standing in front of a class with 
nothing to say. Christian educators 
may also feel like this about our cul-
tural moment. Is this the year when 
our tried and tested worldview con-
versations and Christian formation 
curriculum will not quite connect? 

Gathering in the Harvest

by Beth 
Green
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Maybe we don’t need to turn things completely inside out, 

but my sense is that Christian education has to gather 

itself and articulate the old priorities in new ways to the 

church and to the world for the kingdom of God.

of things that make us less human 
(Williams, 2018). I’m witness-
ing Christian educators channel 
that suspicion into well-researched 
empirical and philosophical papers 
that bless education as a whole and 
help us put down deep scholarly 
roots for practice. Journals such as 
the International Journal of Chris-
tianity and Education, for example, 
feature papers that celebrate the 
historical legacy of Christian educa-
tion, critically mourn the wounds 
of past hurts and wrongs wrought 
on the majority world and native 
peoples, present empirical data that 
demonstrates the contribution that 
a Christian education makes to citi-
zenship and well-being, and posit 
innovative practices of spiritual 
formation through teaching and 
learning. 

I’m part of initiatives like Mind-
Shift, a network that takes seriously 
the need for Christian education 
to innovate its mission, its institu-

tional design, and most importantly 
practices of teaching and learning. 
ICS’s new MA-EL program connects 
directly into this network. I’m also 
part of a network of international 
senior leaders in Christian educa-
tion who gather 
as women to 
support each 
other stepping 
more fully into 
the vocation 
of educational 
leadership. This 
is a significant 
service since 
two out of three 
major Christian K-12 school associa-
tions in Canada are led by women. 
I am also a co-investigator on two 
major research projects: one with 
Cardus and Trinity Western Univer-
sity collecting data on excellent prac-
tice in Canada’s Christian schools, 
and the other with Cardus and 
Calvin University, which has created 

and validated the Practicing Faith 
Survey to measure the ways students 
connect their faith to learning.

I understand that the barriers 
of falling enrollments, financial 
demands, and aggressive secularism 

are very real for Christian education. 
But the kingdom of God works out 
of an abundance model—out of love 
and not fear. Putting your shirt on 
inside out is optional, but delight-
ing in the harvest and gathering it 
in is not. Come and join in so that 
there will be enough workers and so 
the burden will be light. “Wheat Field” by johnk57



by Karin 
Boonstra

Classroom Engagement and the Heart of Belonging

MA-EL
SNAPSHOTS

guage, shared expectations, and shared 
feedback opportunities to foster a 
community of learners that are actively 
engaged not just in their own learning 
but in the learning of their peers. The 
use of strategies like success criteria, 
exemplars, peer editing or protocols, 
and learning teams are structures that 
help to create the shared language and 
skills that equip students to speak into 
their own learning and that of their 
peers with confidence and purpose. 
That to me is the heart of belonging. 

During my MA-EL, I’d also like 
to do more thinking about the nature 
of teacher authority in the classroom. 
What does being a leader of students 
mean? How do we balance “mean-
ingful action” and “meaningful risk” 
(Crouch, 2016)? How do I avoid 
both authoritarianism and permis-
siveness by creating a culture of high 
expectations and high support? What 
is my “role” as a teacher? What are 
the Biblical norms for leadership and 
authority that can provide guidance as 
we seek to equip our students to learn 
with joy? 

Down the road, I would like to 
teach other teachers how to implement 
some of the strategies that work for 
me and to help them develop strate-
gies that are uniquely theirs. I would 
like to create a presentation or series 
of workshops around two key ideas: 
1) my thoughts on “shared agency” 
as a vision for flourishing and the 

pedagogical approaches that might 
help to foster that environment and 
2) further insight into the role of 
the teacher and the ways we might 
reclaim the concept of authority as 
a positive component of leadership 
modeled after the servant leaders of 
the Bible.

ICS’s new MA-EL program 
provides me with both the academic 
rigour and the project-based learn-
ing approach I desire. This unique 
vision for a master’s program that is 
grounded in rich Biblical principles, 
deep theoretical inquiry, and innova-
tive practical approaches to learning 
offers an exciting opportunity to 
combine many loves as I pursue my 
project. I could simply write a paper 
about these practices, but wouldn’t it 
be more impactful for teachers want-
ing to foster shared agency in their 
classrooms to actually practice in the 
context of an interactive workshop 
the very structures they seek to 
implement? The MA-EL program is 
designed to give me the knowledge, 
skills, and mentorship required to 
make these workshops a powerful 
professional development experi-
ence for Christian teachers across all 
grades and disciplines. 

Ultimately, my deep hope is to 
help teachers create classrooms that 
provide students with the structures 
and practices that say they are both 
capable and beloved. 

I work at Hamilton District 
Christian High as an English 
teacher and a guidance counselor. 
It’s my 22nd year at HDCH, and 

I’ve now been teaching for over 30 
years. I have not been too interested 
in pursuing an MA prior to this year 
because I was not really interested in 
being a school administrator, and I 
didn’t have a clear vision for another 
purpose for an MA program. How-
ever, when I read that the MA-EL 
program included an Instructional 
Leadership stream, I was intrigued 
because I have started to develop 
some clearer ideas for further study 
and how I might use several strate-
gies to challenge and shape teachers 
around their own classroom practices. 
So now, my goal is to earn my MA 
with an eye to acquiring the skills 
and accreditation to teach teachers 
through a series of workshops or 
presentations that might be offered 
at teacher conferences or professional 
development days. 

One idea that I hope to develop 
more fully is to connect all of the 
initiatives my school is pursuing—
project-based learning, restorative 
practices, character building—into 
classroom structures or pedagogical 
practices that work together to use 
and promote learning that matters. 
I’ve started using the phrase “shared 
agency” for the vision I have of class-
room practices that create a shared lan-
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The Wheel of Improv

by Richard 
Peters

MA-EL
SNAPSHOTS

spring to mind:
 

• Play as core learning strategy
• “Saying Yes” over judging
• Failure isn’t an option; it’s 

essential
• Character over product
• Communal creation
• Mistakes as gifts
• Instant adaptation

Stemming from my engagement with 
these principles, I have developed a 
“Wheel of Improv” with my improv 
team over the past three years. It con-
sists of one hundred TheatreSports™ 
games on a turntable mounted to 
the wall. Each of the games gener-
ally take about four minutes to play. 
There are hundreds of such games, 
arising from the idea that, should 
an improv skill need to be devel-
oped, the best way to do so would 
be through a game. This Wheel 
was originally envisioned to give 
my students a fun way to play the 
most popular games in the improv 
canon. Now it has mushroomed into 
something far more profound, and 
has become a comprehensive guide 
for TheatreSports™ games.

 The “Wheel of Improv” is not, 
however, finished. It has been crafted 
like a giant vinyl record, and it can 
be flipped. The “B-Side” has not 
been developed, but I have in mind 
another hundred improv games—not 
performance games, but warm-ups 
and training exercises. As with the 

T he rationale for theatre arts 
training in high school is 
well established. I have 
spent more than fifteen 

years teaching it and have found it  
to be both profound and powerful.  
In the last seven years, though, I have 
discovered a discipline that offers 
everything the study of drama does, 
but engages a vastly larger percent-
age of students, with a greater inten-
sity, at a faster pace, and with more 
relevant and dynamic content. 

While most courses treat “soft 
skills” (like group work, com-
munication, and “people skills”) 
as peripheral to their core content, 
improvisation is solely dedicated  
to the development of those skills. 
For example, improv teaches the 
importance of ensemble much the 
same as sports teach the importance 
of teamwork—yet ensemble skills 
learned in improv make more power-
ful connections and clearer correla-
tions to real-world applications. 

 In developing our improv pro-
gram at Toronto District Christian 
High School, and taking classes 
with some of the best trainers in 
the world, I have fallen in love with 
a number of fundamental tenets 
in improv that are either entirely 
unique, rare, or better expressed 
than in any other discipline I have 
encountered. While there are a mul-
titude of improv principles I would 
love to share, there are seven that 

TheatreSports™ games, there are 
hundreds available. My goal in 
this MA-EL program would be to 
develop the Wheel in this way and 
to make it available worldwide. At 
the end of this compilation work 
would be an improv resource like  
no other. 

From this starting point, I could 
develop a curriculum to train other 
teachers, running it through a 
number of iterations based on their 
(and their students’) experience and 
feedback. The subsequent curricu-
lum could serve as a base to be used 
in schools across the country, in 
conjunction with mentorship and 
other resources (such as the “Wheel 
of Improv”), or perhaps become the 
basis for a post-secondary course for 
an institution that trains teachers.

 I have sung the praises of improv 
training far and wide. The true gift 
of improv training lies in equip-
ping students to be highly adaptive, 
collaborative, brave, determined, 
resourceful, and prolific in their 
fields. I am compelled to do every-
thing in my power to see that others 
are able to deliver it as powerfully 
(better yet—more powerfully!), 
should they choose to take up the 
challenge. The Wheel has already 
transformed my improv classes in a 
way I never imagined. To be able to 
offer this resource to other schools, 
and to other teachers would be 
powerful. 

 www.icscanada.edu Perspective Institute for Christian Studies 9
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sion, boredom, or both—“Why do 
we have to learn this?” It’s a pretty 
crucial question, even if it can feel 
like a punch in the gut. If you’re like 
us, there are too many instances in 
our careers where we just wanted to 
ignore the question because we didn’t 
like our own answers. Too often the 
answer related to a counter-story that 
we named above—“because it’s in 
the curriculum” or “because it’s on 
the test” or “because I told you so;” 
the ultimate answer can be summed 
as follows: “You need to learn this to 
get good grades, so that you can get 
a good job.” 

This narrative reduces student 
work to transaction—learning 
cultures of strategic compliance, or 
even worse, retreat or open rebellion. 
Students obey and participate in the 
work expected if they are going to 
get something in return. Clearly, as 
people of God’s story, this is not the 
telos of Christian education. 

How can we root the purpose 
of what and how we’re learning in 
a more redemptive story? What if 
the actual structure of our learn-
ing was more explicitly rooted in 
the Biblical vision of shalom—the 

Deeper Learning [n.]:  
People of God’s story engaged  
in real work that forms self  
and shapes the world.

P E O P L E  O F  G O D ’ S  S T O R Y

There are many stories at work 
within a school—the story of being 
socially accepted, the story of achiev-
ing good grades, the story of handing 
your schoolwork in on time, the 
stories of compliance and engage-
ment. And, for good and for bad, 
participating in these stories shapes 
us and deeply roots what we value 
and desire in our lives. As Sarah 
Arthur writes in Shaped by God:  
“We are story-formed people. Our 
lives are first shaped by narrative,  
not by information.”

So, as deeper learning aims to do, 
the shaping or forming of a human 
is less about the ‘what’ (curriculum) 
of school and more about the stories 
that the curriculum finds itself part 
of. James K. A. Smith echoes this 
in his book, You Are What You Love, 
saying: “A Christian education can 
never be merely a mastery of a field 
of knowledge or technical skills; 
learning is embedded in a wider 
vision of who I am called to be and 
what God is calling the world to 
be. How does my learning fit in 
this Story? And what practices will 
cultivate this ultimate orientation 
in me?”

The pursuit of deeper learning 
in Christian schools must find its 
anchor in THE story that we are part 
of. Our curriculum finds its meaning 
and purpose within God’s unfold-
ing story: a story of redemption that 
invites us to participate, to co-create 
with God, in the restoration of a 
broken, but a beautiful and delight-
ful world. Deeper learning is deeper 
into this story.[…]

E N G A G E D  I N  R E A L  W O R K

We all know that classic student 
question that arises out of confu-

Deeper Learning in Christian Education:

by Justin 
Cook 

and Darryl 
DeBoer

right relatedness of all things? What 
if the work of students was about 
meeting real needs in our broken 
but delightful world and involved 
individuals, experts, and community 
organizations beyond the walls of our 
schools? Essentially, inviting, nurtur-
ing, and empowering students to 
participate in kingdom work means 
meeting real needs for real people—
not just completing an assignment 
for the purpose of completing a 
school task.[...]

T H AT  F O R M S  S E L F  A N D 

S H A P E S  T H E  W O R L D 

This ‘real’ work referenced above 
shapes the learner and God’s world. 
Any Christian school that pursues 
deeper learning will design learn-
ing that facilitates both inward and 
outward renewal as students explore 
their role in God’s story. Deeper 
learning inspired by a vision of  
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Deeper Learning into What?

What if the work of students was about meeting real 

needs in our broken, but delightful world and involved 

individuals, experts, community organizations beyond 

the walls of our schools?

intentionally. We are interdependent 
in our relationship to creation, to 
each other, and to God as Father, 
Son, and Spirit.

 And that leads to point two: 
formation is the work of the Holy 
Spirit. A Spirit-filled culture will 
reveal the fruit of the Spirit as out-
lined in Galatians 5:22-23—love, joy, 
peace, patience, kindness, goodness, 
faithfulness, gentleness, and self-
control. [...] Deeper learning doesn’t 
attempt to “pile 
on” even more 
work. It must 
be rooted in 
this spirit-filled 
ethos of love and 
grace, even as it 
is often incred-
ibly busy. As 
we live within 
this culture of 
interdependence and belonging, we 
form habits and desires that both 
reveal and shape our character. We 
name explicit norms and protocols for 
how we will treat each other and give 
each other feedback in kind, help-
ful, and specific ways. Assessment is 
cultural: we are all engaged in giving 

each other feedback that is both 
formative and reflective. Learning 
designs that “engage in real work” 
weave interdependence into the learn-
ing experience. Grade one students 
are connected to each other, to their 
teacher, and also to the snow plow 
drivers of their city; grade five/six 
students are connected personally to 
the pain of modern day slavery; grade 
eleven students are directly con-
nected to their local urban forest and 

salmon. Students are active agents in 
those relationships, “involved in loyal 
commitments.” Shalom is the right-
relatedness of all things. 

 The third focus is to recognize 
the connection of personal formation 
and community formation—we are 
people of God’s story, engaged in real 
work, that forms self and shapes our 
world. Formation is always inward 
and outward—Hamilton District 
Christian High School expresses 
this with the mantra “Deeper in 
and further out.” As we are formed 
more and more into the likeness of 
Jesus through our learning—deeper 
in—our spirit-inspired dreams and 
visions will inevitably impact our 
larger contexts—further out. [...]

[Originally published in the  
October 2018 issue of Christian  
Educators Journal. The full article  
is available to subscribers online  
at www.cejonline.com. We are grateful  
for CEJ’s permission to reprint 
excerpts from the article here.]

shalom and designed for engagement 
and purpose is intentional about a 
shift from information to formation.

[...] 
So what forms us and shapes the 

world? First, the hero of the epic 
story of the universe is the Prince of 
Peace, Jesus, not reason or knowl-
edge-acquisition. Doug Blomberg 
expresses it this way: “Truth is a 
network of relationships; any one 
person, thing or event stands at 
the intersection of a vast number 
of these. Ultimately, truth is the 
relationality that is God‘s covenant 
community, held at the centre by the 
cosmic Christ. Not reason but love is 
at the heart of Creation.”

 Many Christian schools express 
their mission as being “Christ-
centred.” Formation occurs through 
relationship and love, and deeper 
learning commits to forming 
“Christ-centred” relationships of love 
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